DOCUMENT RESUME 



ED 343 3X7 



EC 300 999 



AUTHOR 
TITLE 



PUB DATE 
NOTE 

PUB TYPE 



FDRS PRICE 
DESCRIPTORS 



Birnbaum, Barry W. 

increasing Affective and Academic Performance of 
Ninth Grade Emotionally Handicapped Students through 
a Peer Assistance Team Program. 
Aug 90 

129p.; Ed.D. Practician Report, Nova University. Print 
has fllled-in . tters and may not reproduce well. 
Dissertations/Theses - Practicum Papers (043) — 
Tests/Evaluation Instruments (160) 

MF01/PC06 Plus Postage. 

•Academic Achievement; Attendance; * Behavior Change; 
•Emotional Disturbances; High Schools; Instructional 
Effectiveness; * Interpersonal Competence; outcomes of 
Treatment; *Peer Teaching; 'Tutorial Programs 



ABSTRACT 

This practicum attempted to increase interpersonal 
skills and academic competence of 14 high school students with 
emotional handicaps through use of peer tutoring. The 17 high school 
seniors selected as peer assistors received training prior to program 
implementation, peer assistors were required to identify goals and 
strategies weekly, work with their assigned student three times a 
week, keep a diary, and complete form.' recording student progress. 
Highly positive results were found for tutees in the areas of 
attendance, reduction in use of inappropriate language, completion of 
class assignments, academic grades, interactions with peers, 
independent contacts with peers, number of negative behaviors, and 
discipline referrals. Peer assistors also gained in their 
understanding of disabilities and their ability to develop goals *nd 
objectives. Teachers in mainstream classes reported significant 
changes in tutee academic performance and behavior. Thirteen 
appendices provide the various forms, checklists, and surveys used in 
the study. (70 references) (DB) 
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ABSTRACT 



XnerMtlnf Affactlva and Acadaalc Parforaanca of 
High School Spaci«l Education Studanta Through a Paar 
Aaalatanca Taaa prograa. 

Birnbaua, Barry W., 1999: Practlcua XX Raport, Nova 
Univaralty, Ed.D. Prograa In Early and Mlddla Childhood. 
Daaeriptora: Paar /Paar Tutora/Tutora/Paar Counaalln?/ 
Paar Aaaiatad Laarnlng/Spaclal Education /Saeondary Education/ 
Paar Aaalatanca Taaa. 

Thla practicua waa daaignad to incraaaa tha affactlva 

akllla and acadaalc coapatanca of atudanta anrollad in a 

high achool prograa for axcaptional atudant aducatlon. Dropout 

pravantlon waa alao addraaaad aa a poaalbla raault of no 

intarvantlon. 

Tha wrltar davalopad and adainlatarad a naada aurvay which 
docuaantad that atudanta vara unabla to davalop affactlva 
ralatlonahipa outaida of tha tha ESE claaarooa. Paranta wara 
alao aakad to coaplata a aurvay idantifying aocial lntaractlona 
of thalr chlldran whila at hoaa. Taaehara wara aakad to 
coaplata a aurvay indicating tha nuabar of ESE atudanta who 
wara paaaing thalr claaaaa and tha lntaractlona with othar 
atudanta that wara notlcad. 

Paara wara aalactad froa tha ganaral population of tha achool. 
Thaaa paara had to aaat cartaln critarla to ba aliglbla to 
participata in thia prograa. Paara wara aaaignad to an ESE 
atudant ba»«td on tha coaplatlon of a quaatlonnaira. Tha 
wrltar of thia atudy aada tha aatchaa. Paara wara trainad 
to work with atudanta both in tha acadaalc and affactlva 
raalaa. Paara aat with tha wrltar waakly and coaplatad 
foraa indicating achlavaaanta aada on a waakly baaia. 

Tha raaulta of thla praetieua indlcatad that paar tutoring 
haa a poaitiva iapact upon tha affactlva and acadaalc 
achiavaaant of high achool atudanta. Analyala of tha data 
ravaalad that atudanta wara abla to aaka gaina in achool and 
that thaaa atudanta wara abla to iaprova thalr aalf-concapt 
and attituda towarda achool. Tha data alao ahowad that 
atudanta who wara conaldaring laaving achool wara aora inclinad 
to raconaidar thalr daciaion. 

Tha data alao found that paar aaalatora alao gainad auch 
. nowladga in <-halr undaratanding that a wlda ranga of 
atudant abllltiaa can ba found in tha aducatlonal ayataa. 
Tha paara alao wara abla to davalop goala and objactivaa for 
thalr atudanta aa wall aa thaaaalvaa. 

Taaehara in aalnatraaa claaaaa raportad aign if leant changaa 
In tha parforaanea of tha ESS atudant. Alao, dlacipllna 
rafarrala and attandanca probleaa wara raducad aa a diract 
iapllcation of thla atudy. 
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CHAPTER Z 
INTRODUCTION 

Description of Work Sotting and Community 

Tho coaaunlty for thla study woo loeotod in on uppor 
niddlo cleae area. Moot of tho etudente case froo hoaee 
where both parents worked in a professional capacity and 
oro eollogo aducatad. Thoaa paranta took an active 
involvoaont with thoir childran'a education and vara an 
integrel part in tha function of thoir ceaaunity. Paranta 
vara aagar to aid in planning their childran'a acadealc 
naada and they were highly activated to iapact their 
children poeitlvely. 

Many of the young people in thla aree attended prlveto 
school a. Thoaa atudanta in the public school setting, 
however, ecored et the top of norae on atenderdlzed teata 
and college entrence exealnationa. In addition, theee 
atudanta qualified for aoat acedealc ewarda in preparation 
for collage. 

The school setting where thla atudy took place had a 
atudent population of 1,423 and a faculty of 132. a 
support stsff of 17, including clessrooa and Instructional 
aldea aaaiatad in the educational plan of tha children. 
The currlculua of thla school setting included acadealc 
courses renglng froa the basic to tha advanced placaaent 
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level. Severel etudente ettended a aajer atete university 
la tha area end tarntd advanced col log* credit. 

The population Involved In thla practlcua includad 
fourteen atudanta who vara placad In tha Emotionally 
Handicapped program. Thia program, part of tha school ' a 
overall Excaptional Student Education component , eaalatad 
atudanta who have been Identified aa having adjustment or 
behavioral probleaa in an acadealc eetting. Tha atudanta 
were eligible to enroll in a aexlnua of flva claaaaa within 
tha E.H. program. Tha remaining two claaaaa wara aa lac tad 
£roa tha regular education curriculum. 

Included in thle etudent group vera elavan aalaa and 
three feaelee* Of tha eleven aalaa, five wara block and 
aix caucaaian. Tha female population conalatad of 2 
caucaaian and one black. Theae atudente have been enrolled 
in the E.H. progrea alnce elaaentary achool. 
The population rangad in age froa 13-14 yeara. Only one of 
the atudanta attended E.H. claaaae five per lode per day. 
Four attended threa E.H. claaaaa, while five attandad two 
E.H. claaaaa. One atudant waa enrolled in thla prograa 
only once daily. 

Following the inception of thia prograa , expenalon of 
ESE cleaaea were implemanted. A claeerooa for atudanta who 
ware claaalflad aeveraly emotionally handicapped (SEH) in 

♦ 

addition to a claeerooa for varying axceptlonelltlaa (VE) 
wara added. It wee fait thet participation of thia prograe 
in tha additional ESE cleeeroome would be beneficial. 
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On* student from the 3.E.H. prograa wee eelected to 
participate ee wall m en* etudent from the V.E. prograa. 
Both atudente war* black aalaa and fourteen yeare of age. 
The SEH atudent hed cone froa a reeidentlal achool canter 
where he hed apent the previous aaven aontha. 

The overage I .0. score for thle group* baaed on the 
Weachler Intelligence Teat for Children- Rev iaed 
(WISC-R) ,wae 106. The acoraa ranged froa a high of 120 to 
a low of 79. Moat of theae atudente fell within the average 
range of intelligence beaed on thle aeaaure. 

The atudente were pieced in thle prograa relative to 
acoraa on behavioral projectlvee coapiled by the achool 
paychologiet. Many atudente acored low on the Hyklebuat 
Inventory of Social /Pereonel Behavior. Peat standardized 
teat acoroe ahowed little eaotional growth had been Bade. 

Although thia aeaaure wee subjective, acoree compared 
over the peat three yeara indicated e conalatency in the 
evaluator'a judgaent. Teechera were reeponaible fox 
scoring behavlora on the Hyklebuat every spring. 

The population for thia practlcua elicited eeverel 
behavlora deened inappropriate. These behaviors included e 
leek of aelf-eeteee, e lack of ecceptence of reeponaibllity 
for their actlone end poor motivation towarda achool and 
hone. It waa intereeting to note thet no conduct diaordere 
or overt behevlor probleaa hed been indicated, perticulerly 
with the EH or VE atudente. 

All etudents were eble to pey for their lunch, except 
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one. Thia atudant received etete aeoiatanca and lived with 
hie aatarnsl gr andperente - Tha location of aithar parant 
was not known. 

Eight of tha atudanta vara living with both paranta 
who work. Tha reaalning two ehildran llvad with their 
aothara. Only ona of thaaa young paopla had contact with 
hla father. Tan atudanta in thia group llvad in hoaea owned 
by thair paranta, whila ona atudant llvad' in fadarally 
fundad housing. 

Tha atudanta aalactad to partleipata aa paor aaeiatore 
conelated of aavantaan puplla choeen froa tho goneral 
achool population. Thair ago ranga waa between 16-18 and 
thay maintained a alniaua C* averege to data. Savon of tha 
aavantaan peer a vara brought into tho prograa during 
tha aecond eeaceter, aa part of an expenaion baaed on 
echool need. Theae atudenta earred enough credit to be 
et an age -appropriate level. 

Thia group of atudenta had no dlacipllne roferrala and 
had an Z.Q. acore in tha average to above avaraga ranga. It 
waa hoped that aaveral atudenta who had received prior 
exceptlonel atudant education aervieaa participated in thia 
practlcua. Ideally, atudenta who were dlaaiaaed froa ESE 
prograaa were included in tho aalection proceee. 

Thaaa atudanta volunteered thair tlae for thia 
prograa. Whan thay ware not directly involved with the 
other group, they reported to the off ico aa Office Aidea. 
Thia aegaent of tha population did not raeolve graduation 
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credit for their participation In thin activity. Thaaa 
atudanta warn aalactad for participation in thla progrea by 
racoaaandation of taachara and achool -baaed adalnlatratora. 
A paraonaX interview with tha writer of thla practicua waa 
an integral part of thla procaaa. Thoaa atudanta vara 
aalactad for participation baaad on thalr aotlvation to 
give thalr tiaa aa wall aa thalr acadaaic parforaanca. 
Thaaa atudanta racalvad final approval for participation 
through tha achool adalnlatratlon. 



Writer' e Work Sat ting and Rola 



For twelve yeere, tha writar had taught chlldran who 
wara aligibla for axcaptlonal aducatlon aarvlcaa. Zn 
addition to toaching ESE chlldran , tha writar taught 
requler laval Engliah claaaaa. Tha writar haa taught at 
tha eleaentary, alddla and aacondary lavala and la 
currently cartlf lad in Eaotlonally Handicapped, Laarning 
Dleabilltiea Hantal Retardation, Engliah and Spaach. In 
addition to thaaa reaponelbllltiee, tha writar davalopad 
and iaplaaantad a ravlaw couraa in preparation for tha 
atudanta taking tha Scholaatic Aptltuda Taat <3AT>. 

Part of t *» writar 'a experience haa baan ralatad to 
laplaaanting drana tharapy currlculua to atudanta with 
aavara laarning and aaotlonal problaaa. At tha tiaa of 
thla pro j act, tha writar waa conpleting raquiraaanta for a 
Doctor of Education dagraa in Early and Kiddie Childhood. 



14 



CHAPTER IX 
STUDY OF THE PROBLEM 
Problaa Description 

Today's world is sver -changing. Tho atudanta auat ba 
praparad for tha new advancaa that progress society. 
Schools play an important part in that praparation. 

Dava loping a poaitiva sal f -co neap t was ona cosponent 
that tha population for thia study had not achiavad. Thasa 
atudanta had yat to faal auccaaa in school snd ldantlfy 
thair individual atrangtha. Moat of thaaa atudanta fait 
that aach school day ia flllad with failure, not bacausa 
thay war a unabla to achieve* but bacausa thay navar had 
tha chanca to exeaine what abilltiaa thay poaaaasad and 
where thair atrangtha lay. Thasa atudanta did not racogniza 
that avary individual was capabla of aany dlffarant thlnga. 
Sines thay had a poor as If -i saga, thaaa childran had not 
baan abla to work bayond thair currant lisltad lavala. 

Nsny of thaaa atudanta had navar dava lo pad a poaitiva 
paar relationship althar iaalde or outsida of school. Moat 
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of tho intoractiona dealt with other atudanta who found 
failura in school and theoo who had achieved little, if any* 
aucceea, in thair Uvea. For aany yaara, thaae young 
paoplo had baon Hal tad knowing taachora and follow atudanta 
who partlcipatad in an axceptionel atudant education 
prograa. Llkawlea, tho atudanta onrollod in tho ragular 
claaa did not undaratand tha concapt of apacial education 
and tharefora ntvtr had the opportunity to interact with 
thoae puplla. Soae atudenta ware unabla to aaeter car tain 
concapt a In varieua aubjecta. Thaae atudanta 
bacaae fruatratad and aventually atopp*.d laarnlng. A 
majority of thaae puplla did not hava accaae to tutoring 
tutoring or other echool aaaiatance due to f inenclal 
raeaona or baing unawara that auch earvlcaa wara raadlly 
available in the coaaunlty. Tharafora, failure becaaa 
the only focua of thair echool axpar lance. Theae atudente 
gava up and avantually aought eaployaent at alnlaua waga. 

Ac thla population egee, their fruatrational loval 
lncraaaaa and they bacoae bored. School wae not a placa 
whera thay could achieva aueceaa. It bacaae, lnataad, a 
place to apand tha day and avoid nagatlve intaractlon with 
paranta and aociety. 

Without aoae level of euccaea in their aducatlonal 
environaent, thaea atudanta becaaa elniaally productive 
asabera of aociaty. While thair potential and atrengthe 
raaalnad untapped, theae atudente axpacted failure in thair 
educational and social contecta. It waa laportant. 
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therefore, to dMlgn e program which would expoee theae 
etudente to tucetM In oil aepeete of tholr surroundings 



Problaa Documentation 

Tho atudante enrolled in tho emotionally hand .capped 
program axpraaaad frustration with thair acadaaie 
performance aa well aa in thair aoclal interact lona. 
Through the claaa dlacuaalon proceaa in Social /Personal 
claaa, thaae young people aharad their inability to aucceed 
in a achool environment. They would often mention leaving 
achool ae aoon aa poaeible. 

Theae atudante were ao attuned to f el lure , that talk 
about turning that feeling into one of aucceaa waa set with 
appreheneion and mlatrua'.. Baaed on a neede aurvey 
preaented to the claaa , thaee atudante acknowledged thet 
achool playa an integrel part ot future aucceaa in the 
adult world. Since thla population lived in an affluent 
area, they were cognizant of thoee people who hid eerned 
and reached their full potential. Therefore, theae 
atudante deal red that level of achieveeent in their own 
Uvea. 

Thia group eteted on the aaaa aurvey how they had not 
aade any algnif leant or poaltive peer relatlonehlpa. 
Severe 1 etudenta mentioned how eeay it wee to become 
Involved in drugs beceuae thoee individual* were the onea 
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who the atudanta becaae attract ad to and involved 
thaaaalvaa with. Thla population fait that thya would not 
ba accaptad by aalnatraaa atudanta and that thay did not 
want to bacoaa lnvolvad with tha aoat popular pupila in 
achool (aaa Appandix A) • 

Taachara who workad with thaaa atudanta in othor 
elaaaaa axpraaaad conearna about tha way tha E.H. 
population waa accaptad in thalr claaa. Thay atatad that 
if anothar atudant provoked alabehavlor, tha E.H. atudant 
would, at tlaaa, engaga in that particular inappropriate 
action. Many of tha faculty lndicatad that atudanta froa 
tha aalnatraaa conaldarad tha ESE atudant to ba ratardad or 
alow. Thay war a, m fact, raj act ad by thalr paara in thaaa 
claaarooa aattinga (aaa Appandix B). 

Studanta in laadarahip and ragular Engl i ah elaaaaa 
idantif lad that atudanta froa tha ESE prograaa wara alowar 
than aoat and ahould ba traatad aa auch. Thla diffarantial 
traataant lnvolvad conaidaring thla apaclal population aa 
ratardad, outc ta of aoclaty and diffarant. Tha ragular 
atudanta alao fait that ESE atudanta did not participate in 
any extra-curricular activitiaa and that thay wara, at 
beat, tolaratad by othara Caae Appendix C). 

For t'ta aoat part, the regular population interacted 
with the E.H. population aaldoaly, if avar. Studanta in 
tha aalnatraaa could not identify E.H. atudanta by naaa but 
deacribed the apaclal young pwcpla aa tha onaa who wara 
alwaya auaoandad or dra«aa«! a certain way. Moat of tha 
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nainetreaa ttudmtt had never dMirM Making contact with 
an emotionally handicappad individual and axpraaaad lntanaa 
concarn over what thalr frianda would think of auch an 
intaraction. It waa claar that no prior axpoaura froa 
althar group had baan auccaaafully coaplatad. Thara 
appaarad to ba a alaeoncaptlon and a launder atanding aa to 
raaaona why atudanta wara placad in apaclal progr ana. 

Zn thia particular school matting, tha laadarahlp 
claaa waa diractly lnvolvad in working with tha atudanta 
identified aa aantally ratardad. Thia Intaraction was 
llaitad to lea crtai partlaa glvan bafora holldaya and at 
tha and of tha yeer. Through observation, thaaa laadarahlp 
atudanta reaeined cluatarad with aach othar rather than 
aharlng tlaa with tha ESE atudanta. 

Tha laadarahlp group waa askad whathar thay totally 
undaratood that tha school hsd savaral othar prograaa 
within tha axcaptional education atudant aattlng. Thay 
wara told that a program for tha gifted, learning disabled , 
end emotionally handicappad atudant waa available In thie 
echool. The only program which thay could Identify with 
wea the one for gifted pupila. 

Theaa atudente conaldared learning diaebllitlea to ba 
a milder form of reterdetion and conaldar eaotionclly 
handicappad atudanta to ba thoaa under tha influence of 
druga and thoaa who were involved in police metters. Theaa 
aaae atudanta could not identify in what claaarooms thaae 
ESE cleaaaa ware held end who the teacher a for tha LD and 
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EM program* were (ui Appendix 0) . 

Perenta had not boon contacted for reectlona to thia 
study. Thoro appeared to bo aufflclent dlacrepency between 
regular and SSE atudanta in both eognltlva and effective 
doaalna. Thoaa atudanta who vara auccaaaful In achool did 
not know how to poaltivoly Impact thoaa who wars not 
achlavara. 

Many of tha aaotlonally handieappad atudanta fulfil lad 
thalr axpactad prophociaa. Suapanalona for aiaconduct, 
laavlng achool aarly and/or dlract dlaobadlance wara coaaon 
In aoao inatancaa. Attandanca racorda alao indlcatad that 
tha E.H. pupil accuaulatad an axceeaive nuabar of unexcuead 
abaancaa yaarly. Slnca achool policy dlctatad that 
atudanta wara only allowad tan abaancaa par aaaaatar bafora 
claaa cradit waa withhold , aoat of tha atudanta wara awara 
that thay would probably fail ragardlaaa of tha quality of 
thalr work. 

Tha E.H. atudanta atatad that aany aorninga, whan thay 
laft for achool, thay lntandad to arrivo in tiaa for thalr 
flrat claaa. Howevar, aavaral atudanta bacaao aidatrackad 
and andad up aoaawhara alaa. Ona atudant can* to achool, 
found a hiding placa and apant tha day thara, navar 
attending claaa. Thia clavar Individual felt; it waa an 
accoapllahaant to raaain on achool property and auperaade 
being found by the adainiatration. 

Therefore , it can be atatad that aany E.H. atudanta 
aat theaaelvea up for failure prior to etteaptlng to find 
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■ueetM. Many of thaaa young poop la vara oo accuatoaad to 
rajactlon in achool that thoy axpactod nothing bat tar. 
Slnco thaaa atudanta had aehlovod nothing othor than 
feilu*' •• thay did not hava tho akllla naeaaaary to idontlfy 
and faal auccaaa. 

Throughout tholr aducational axparlancaa, tha E.H. 
atudont found a elaaarooa filled with low oxpoctationa and 
fruatrati.cn. Thaaa atudanta raaainad in thla apocial 
elaaarooa and wara givan raro opportunltlaa to intoract 
with tho ganoral achool population. Tharaforo, thoy 
raaainad in a nogativa pattarn from alaaantary achool on to 
tha tiaa thair foraal aducation caaaaa. 



Cauaatlvo Analyala 



Through tho rovlaw of anacdotal racorda and apacific 
eouraa objactivaa, it waa found that E.H. atudanta had 
laproparly lntaractad with paora and had intanaa 
aoclal/paraonal j-roblaaa. Thoao atudanta had navar baan 
taught tha aapacta of approprlata lntarparaonal and aoclal 
coaaunicatlon and had novar boan axpoaad to poara who had 
achiavad auch. Thora waa no aantion in courts objoctivaa 
for tho aocial/paraonal curriculua of atratagiaa or aathoda 
for laprovlng acadoale or aoclal/paraonal coaaunicatlon 
akllla. 

Although thla typo of instruction had baon uaod for 
yoaro In othor aattinga, it had navar boon attaaptod at 
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thle level end et thle particular aetting. Hence, without 
the proper eupport and training* thaaa atudanta could not 
ba expected to achlava in althar tha acadaaie or 
aoclai/peraonel raala. Therefore* tha ehanco of acadaaie 
auccaaa for thoaa atudanta raaalnad haaparad. 

It la important to raaaabar that tha atudanta lnvoivad 
in tha reguler laval aducational axporlanca did not 
intoract with tha ESE atudanta. Therefore, thla ragular 
population bacaaa lialtad in axpoaura to tha total school 
population. They, Ilka tha ESE atudanta, ralatad to thalr 
frlende within thalr raapactiva anvlronaanta. 
Consequently, both populationa wara unawara of oach othor 
and thalr abilitiaa. Lialtad axpoaura prohibit* atudanta 
froa utilizing individual talanta which can ba aharad in 
aoa* inatancea. 

Am achoola bacoaa aora accountabla for perforeance, 
aducatora auat find waya to iaprova acadaaie parforaanca 
froa both a cognitiva and aaotional atandpoint. Whan all 
atudanta are glvan tha opportunity to achiava auccaaa and 
ara allowed to lncorporata thalr potantlal and atrangtha in 
thalr environment, achoola will ba aora abla to directly 
iapact their populationa poaitivaly. 
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Relationship of tbo Problse to tho Litereture 
Much reaeereh hee boon conpleted regarding why eeny 
ESE and E.H. atudente have novor leerned strategies to 
•ueeiM. Tho litoroturo contslns « plethors of evidence 
which gives roooono for poor school perf or nance, both 
ecadeaicelly and social ly. Much of tho litaraturo review 
supporta tho contontiona doalt with In this papor. 

Many rssssrchsrs consldor rejection by paora and 
adulta aa tho sain roason for school failure. Brunlnka 
(1978) found that aaotlonally hsndlcsppod chlldran wora 
rejected by othor atudonts In ths school who had no 
involvoaant In any ESE program. Grashas €1986) found that 
E.H. and L.D. atudonta wore ovsrtly rejected froa tho flrat 
day and that sany regular atudenta purpoaely avoided 
contact with any ESE claaareon. Bryan end Bryan (1983) 
found that verbal Interact lona aaong E.H. etudenta and 
regular atudente uaually end up In discipline refarrala for 
both pert lea. Another etudy found that euotionelly 
hendi capped and learning disabled atudenta were capable 
only of negative interectione with their claaaaatee 
(Cullinan, Epstein and Lloyd, 1966). Theae atudenta ware 
ao cognizant of their except lonellty that they uaually 
would take their enger out on eech other. 

Suther' ,nd, Algozzlne* Yaseldyks and Freeaen (1983) 
found that aoat teachere with ESE populations focused on 
ths acadasic curriculus and reaoved studsnta who lntsractad 
with other etudenta negatively rather than sttaspt to 
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iaprovo these rslstionshlpa saong etudents. Baphaais in 
resodletion hu bmn Halted to •eateile skills rather than 
social ability and that toaehara raly mors on 
rscoaasndatlons of bshavloral spaclallata to assist than in 
disciplining thslr studsnts. 

It wss token for grented that poor atatua was rslatad 
to sn Individual's lsvsl of social ability CTrepenl, 1988). 
Studlss indicate that ssrly problsss in poor rslationshlpa 
do dlroctly lapsct soclsl dsvalopssnt in latsr Ufa 
CHertup, 1970). Adolaacant delinquency, dropping out of 
school and diachargs froa tho allltary snd job, ss wsll aa 
ssntal hsslth problsss hava all bsan related to problsss in 
poor rslatlona at a young ago (Her tup, 19*7). Cowan, 
Pedoreon, Bablglen, Zzzo and Treat (1973) aa wall sa Roff 
(1961) found that aost adolaacant a and high school atudonts 
who wara hospital lead for saotional problsss had novsr 
found succsss in dsvoloplng poaltlva pasr intsrsctlons in 
school. It was alao found thst a dlrsct corrslstion 
bstwsan diahonorabls dischsrgaa froa tho arasd sarvleoa and 
achonl parforasneo exists. 

Cobb (1982) and Bsrclsy (1966) found thst high soclsl 
statua in childhood was dlractly rslstad to high acadsaic 
abllltiaa. Both studlss found thst studanta who had 
lsarnsd how to interact with pes re wore aors oagsr to aak 
claasaataa for sasistencs snd guidsncs In both scadsslcs 
and social skills. Thsso studsnts wsra enrolled in ESS 
clessss end were usually dlaslased fro» thoao progress 
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prior to entry in high school. Zn addition* theee two 
atudloa aentloned that high aoclal statue In childhood Is 
directly related to ecedeaic schlsvessnt and interpersonal 
ralationa In adult Ufa. Tha lnclualon and davalopaant of 
aoclal akllla la important, aa paar interactions and social 
skills sra parallel to acquiring sccsptsbls status and 
roles In adult life (Greenspan, 1961). 

Msstropieri, Jenklne end Scrugge <1985> indicated thet 
aany E.H. atudente exhibit deficita in aoclal functioning. 
Zt wae found that theee etudente heve never leerned to 
aodel appropriate aoclal akllla froa o there because they 
were often oatracized froa the reguler achool population. 
It wae elao aentlonad thet teechere direct their cleaa tine 
aore towerde ecadeaice than behevlore. Aa in a prevlouely 
aentioned study, theee atudente beceae dleruptive 
influences in achool and at hone. 

Scrugge, Meetropierl end Richter C198S) felt thet 
eaotlonally handicapped etudente have e epeclal need for 
eaeiatance beceuee of their lower acadealc functioning 
releted to their behevlore which Interfere with learning. 
Kaufaan (1984) also found thet eaotionelly handicapped 
etudenta perfora poorly in the ecedeslc reals beceuae thay 
poaaeee eerioue deflclte in aoclal functioning. Quay 
C1979) ateted that theee ereee of social dyaf unction 
include eelf-eetees, aoclal adjuetaent and attltudea toward 
achool . 

In a atudy coapleted by Thornburg (1978) ege wae e 
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aajor influence upon eoclel attitude* • As the student 
epproeches alddle childhood » tho student ie unsure of hia 
or her identity, has probleaa with rapid physical growth 
and begins to obsarva significant behevlorel changaa. 
Thara ia alao a diract iapact of social ewkwardneas and a 
trasandoua incraaaa in paar lnfluanca. If tha child has 
not yat laarnad how to intaract poaltlvaly by thla ago, 
thay uauslly giva up and bacoaa borad with achool. 

Intaraatingly enough, Brown (1986) found that achool 
personnel, fros sdainistrstora to teachers, hold prejudice 
sgslnst exceptional education student* and do not want then 
in the achool. Many principals would prefer auapenelon to 
support services, thereby reinforcing continued failure for 
the student. Bur son , Hereon, and Coon (1981) found that 
teacher a , adalniatratora and atudanta expect that ESS 
atudente era laea capable than othera and that taking tha 
tine. to iaprove aoclal skills will not change their 
negative behevior pattarna. 

Many children are not intereatad in the currlculua 
being praaented (Hell, Delquardi, Greenwood and thureton, 
1982 > . Many E.H. atudente keep their anger froa a prevloua 
conflict in the way of their learning. They consequently 
bacoaa bored with the currlculua, blsae the teacher for 
their boredoa and do not reaolve their eaotlonal conflicts 
during the entire day. Theae atudente* therefore, are 
turned off to achool and reaent the tlae they heve to apend 
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Many atudanta alt at their deeke end do not receive 
help froa tha teacher bacauee tha tHchtr la buay with 
othar atudanta or daaling with a behavior problaa 
(Greenwood, Dlnwlddla, Tarry, wade, Stan lay, Thibadaau and 
Dalquardl, 1989). Xntareetingly, thaaa atudanta only 
utilized one-twelfth of their eleae tiae effectively. The 
reaalning part of the tiae they ueuelly ectad out, gava up 
with their work or becaae fruetreted. Stanley and 
Graanvood (1983) atated that aany of theee eaee etudenta in 
the B.H. elaaa could parfora bat tea. If they ware teught tha 
proper ski lie for coaaunlcatlon end interaction with peere 
and were eventuelly aoved out of the E.H. eettlng. Thle 
atudy iapllad that aany atudanta are pieced In ESE progrena 
for the wrong raaaona. 

Since aeny atudente placed in eaotlonally hendlcapped 
claaaee have acadealc difficultiea related to their 
behavior problwna, it ia neceaaary to aantlon the affect 
thet acadealc coapetency hea on tha perforaanca of thaaa 
chlldran. Hank, Helfeldt and Piatt (1986) indicated that 
aany L.D. and E.H. atudente heve lntenae difficulty In 
raading. Thaaa atudente are uneble to read wall, reeell 
Information, or undaretend what they ara raading. Thay 
becoaa aore fruatratad bacauae thay cannot gat help In the 
cleeerooa and begin to think they ere uneble to function 
effectively in echool. Many of theae aaae atudente dj not 
know how to lleten, Interpret and eort out lnatructiona or 
pralee froe teachera (Kaluugar and Xolaon, 1978) . Thaaa 
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etudente bteoif involved in altercetiona with pe«ra and 
teechera btciuM they do not listen cerafully to what la 
bolng aaid to than. 

Many paranta raportad that aoclal skills and aaotlonal 
•kills aay bo atronger indicator* of auccaoa in school 
rathor than 10 and atandardizad achiavaaant acoraa 
{Richards and McCandleea, 1972). Moat paronta atatad that 
bolng ablo to lntaraet aoclal ly with paora waa tantamount 
to school auccaaa. Also, it waa aontlonad that both 
paranta and taachara fait that acadaaic acoraa ara lowar 
than potential becauee children had not attained an 
age- appropriate level of pear interaction and 
aoclal /per eons 1 behavior. 

Lagreca and Malabov (1978) inveetigated the aoclal 
doaande of L.D. and E.H. atudanta end the aainatraeaed 
aottlng. Student's hed trenendoue difficulty Interacting 
with paara and teechera becauee they were unaccuatoaad to 
being aurroundad by children outelda of their exceptional 
•ducat Ion anvironaent. Garret and Crusp (1980) found 
alallar evidence when lnveatlgatlng regular toschere 
expectatlona on ESE atudenta placed in their classes. 
These teachara reported that the ESE atudanta were unable 
to becoae e full end integral pert of the claea proceea 
becauee they were uneble to positively intorsct with the 
entire elaaa and thet noat of thaeo ESE etudente neednd to 
return to thet aatting to feel coafortabla. 

Childran in the E.H. and L.D. cleaerooaa who heve poor 
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psar ralstiona can benefit fros social skills training 
(Stsub, 1979). Students who wars unsbla to lntsgrste and 
function lndspsndsntly in a reguler class war a usually 
rsturnad to tha ESE sat ting, however, thaaa studanta did 
baeosa twart, howavar, aini sally, to ths wsys tha ragular 
pupila lntarset with asch other. 

Cosaunlestion for E.H. and L.D. ehildran is lisltad 
(Bryan, Donahua, Paarl and Stors, 1981 >. ESE studanta aaka 
negetlve ststassnts in discussions than do ragular atudants 
snd srs aora unsbls to lnitlsta and sslntaln a convaraatlon 
with othara. Boys wars sora involvad in thia concapt than 
wars girls. 

Pssslva acadasie lnvolvanant and poor aotivatlon wara 
found to ba significant aaong anotlonslly handlcsppad 
ehildran (Daahlar, Schussksr snd Lenx, 1984) . Whalsn and 
Torgason (1962) ldantiflad that E.H. and L.D. ehildran 
bacasa lnactiva laarnara bacauaa thay wara unaotlvatad to 
laarn or participate in claaa. Zigaond, Kerrand Schaaffar 
(1986) raportad that raaaona why ehildran bacoaa 
unaotlvatad ralatad directly to their lack of peer 
interaction and their inability to know proper waya to 
develop effective reletionahlpa with each other. 

In the cognitive reels, Donahoe and Zlgsund (1986) 
ateted that both E.H. and L.D. etuoente received below 
eversge gredes in acadeslc sub 3 acta approximately 68ft of 
the tise. Moat of theee atudente were unable to cosplete 
the work without ssslstsncs snd in asny casae were unsbls 
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to finish the aeelgnaonte within a given period of tlae 
(Schuaaker, SHeldon-Vilgren and Shtri«n, 1980) . 

Kaluger and Kolaon C197S> found that alaoat 90* of 
L.D. and E.H. atudonta exp ioncod algnlf leant difficulties 
in reading. Hank, Helfeldt and Piatt (1986) atatad that 
raading and apalllng warn tha aoat difficult aubjecta for 
ESE atudanta and that teechere vara unabla to aaalat thaaa 
atudonta aa aueh aa nocaaaary bacauaa of clean aiza or lack 
of an lnatructional aido in tha classroom. 

Towner (1984) found that opportunitiaa for offoctivo 
interaction aaong regular and eaotlonally handicapped 
atudonta wore alniael. Schools raported that conaidaretion 
given to aocial/peraonal interactiona aa part of the needed 
currlculua had never been given bacauee it ia aore the 
raeponaibillty of tha achool to aupport acadealce. Thia 
atudy ahowed a aignificant change in the eaotlonelly 
handicapped atudente performance when appropriate axchanges 
between etudente occurred* 

Xnterperaonel conaunicetion akllla appear deficient in 
all categoriaa of exceptlonel atudent education (Strain, 
1981). The atudente in thle atudy* including emotionally 
handicapped pupils, had no obeervabla training in 
coeaunicating their feel Inge or ballafa to others, 
especially peera. The educetlonel hietory of theae 
atudonta ahowed thet el aoat 99* of then hed been pieced in 
en ESE elaee elnce eleaentary achool and had no expoaura 
outalda of thet aituation. 
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Guralnlck (1981) raportad that an cbMnei of social 
and communication •kill* pravanta tha propar davalopnant of 
intallactual , language and othar skills. Zt waa found 
that reading abilitlaa aa wall aa apaach wara dapraaaad in 
children who had not davalopad affaetiva eoaaunleatlon 
akilla, or hsd not idantifiad poaltlva paar lntaractlona. 
Social /paraonal akilla appaarad aa a lagltiaata conatruct 
for aducation whara tha aocial conaaquaneaa axtand out of 
tha elaaarooa and into tha raal world. 

S lack of aocial /paraonal and eoaaunleatlon akilla in 
childhood atanda a . tha aingla baat pradictor of adjuataant 
problaaa in adulthood CRoff, 1961). Thoaa atudanta who had 
problaaa ralating affactlvaly with paara or whoaa aocial 
lntaractlona wara liaitad wara bound to ba laaa likaly to 
auccaad in caraara, aarriagaa and othar ralavftnt Ufa 
iaauaa. Thaaa atudanta vara of tan in troubla with tha law, 
and wara unabla to kaap a job aera than a faw waaka, or a 
month, at baat. 

Wall-docuaantad raaaarch haa ahown that a aignif leant 
problaa axiata. Not only ara aoeial lntaraetiona 
conaldarad important to acadaaic auccaaa, but acadaale 
problaaa can ba aidad by paar aaalatanca. Chlldran who 
hava baan raatrlctad in ESE claaa aattlnga hava baan danlad 
tha opportunity to intsract with otnar atudanta froa tha 
ragular population. 

Paar ralatlonahipa ara tantamount to tha davalopaant 
of a wall roundad individual. Raaaarch haa ahown that a 
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high, positive correlation between aelf-laage and luccMt 
•xifti, Studenta *h«? do not eoaaunlcata effectively art 
inhibited inn developing irs acope and underetandlng of 
society • 



CHAPTER II I 

ANTICIPATED OUTCOMES AND EVALUATION INSTRUMENTS 



Goals and Expectation* 



Tha goal of this practlcua was to lncraaaa tha social/ 
paraonal bahavior and acadealc parforaanca of tha atudanta 
enrolled in tha program for tha eaotionally handicapped. 
During implementation, tha atudanta davalopad tha ability 
to intaract with anothar atudant who waa aaaignad to thaa. 
During thla interaction, tha E.H. and S.E.H. atudanta 
idantiflad hla or har strengths and abilities, and tharaby 
bagan to davalop a aora positive aalf -concept . 

Thia practlcua waa deaigned to increase tha ecadaaic 
parforaanca of atudenta in tha E.H. , S.E.H. and V.E. 
program. Through peer aaaiatance end interaction , the 
atudanta beceae aotivatad to eat iaf actor ily coaplete their 
echool work and paea thair claaaea. Thoae atudenta who 
have identifiable end aaaaurable learning problems, ware 
aaalatad by peere to increase thsir understanding, and 
retention of acadealc aeteriel thet wea pravloualy difficult. 

Anothar objective of thia practlcua waa to expose the 
peer aasistors to the exceptionel studsnt educstlon program 
end have these studsnts identify how their sssiatance hee 
poeitively iapacted the E.H. population. It waa hoped, 
therefore, that thla practlcua would lncreeaa awareneea of 
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individual differences and nndi and luiit both groups 
of studsnts in lnterperaonal coaaunlcstlon growth. 

Behavioral Objectives 
Ths following goo la wsrs dovolopod for this prsctlcus: 
At ths snd of tho ton nonth inplsaentatlon psrlod: 

1. Each studsnt will aucceaafully dsaonatrats 
appropriate aoclal/paraonal bshaviora 50* of 
claas tins aa rsportsd on Appendix K. 

2. Each atudant will contact thslr pssr ssalator 
on fiva lndspsndsnt occaaiona during tha tara 
of tha practlcus as rsportsd on Appsndlx H. 

3. Ths studsnt will dsaonatrats two of five 
bahavlora at laaat 80* of clasa lntarvala aa 
reported on Appendix L. 

4. The etudenta will attend achool regularly and 
will not accusulate aore than two unexcuaed 
abaencea . 

3. The etudenta will lncreeaa their clsas avaragee 
in all claaaes a alniaua of one letter grade. 
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6. Btatd on tha aoclal/paraonal catagorlaa found 
on tha My kl •bust Social/ Par aonal Inventory, tha 
atudanta will lncraaaa thalr avaraga aeora on at 
laaat thraa catagorlaa a alnlaua of 80*. 

7. Each paar aaalator will lndicata that tha atudant 
daaonatratad a alnlaua of flva of tha alavan 
bahavlora on a waakly baala aa daaonatrati d on 
Appandlx I. 

Maaauraaant of Objactlvaa 

Both paar atudanta and E.H. pup 1 la kapt a notabook 
whara thay wrota what thay had axparlanead. Thia diary 
aaaaurad tha in tar act ion happaning batwaan tha atudanta and 
ldantlfiad what iaprovaaanta that had baan aada waakly 
during thia practicua. 

Paar atudanta coaplatad cda or both foraa waakly. 
Tha flrat fora (aaa Appandlx H> lndicatad tha data, 
aaalgnnant, waaknaaaaa and atrangtha of atudant and 
iaportant obaarvatlona for aaeh day. Thia inforaatlon waa 
tha baala for tha paar aaaiatora waakly diary antry. Thia 
fora lncludad tha axpactad laval of parforaanca 
for aach aaalgnnant. Thia waa only ona way to aaaaura tha 
auccaaa of tha atudanta' intaractiona. 

Tha naxt fora (aaa Appandlx X> liatad tha data. 
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activity, and identified a ip«elfie goal for in tor act ion. 
Such thlnge aa vorbai pre lee, eailee, peoitivo coaaenta, 
ate, wara tail lad. Each student wee expected to achieve a 
epeelfic level Meekly. Each week, the aeount of poeltive 
positive beheviora were expected to increaae. The 
deteralnetlon of theae aeaaureaente was coapleted by the 
writer end peer easiators. Final reaolutlon of this setter 
wss ssde by the writer of this study. 

This particular fore hslpsd to Identify obaervstlons 
aade outaide of the claaarooa relative to peer 
interact iona. Teachers wsrs aaked to report on any 
aeeaurable changea observed In class* elthsr positive or 
negetive. Thess rssults wsrs tall lad by the writsr of thia 
project and conpiled in aeeaurable teres. 

A fore to keep treck of progreee of the affective 
xeeponaee waa developed Caee Appendix J). Obaervetlone 
obeerved by teachere end atudents were listed on this fore 
or aeeeure. The cetegoriee included: attendance, atudent 
interaction, dlacipllne problea, teet ecoraa, hoaework 
productivity and faciei expreeeiona. Specific conaente 
reportod were aleo docunsnted on thia fora so thst e aore 
cosplete result could be reported. Determination of the 
category where the obssrvatlon wss to take place was asde 
by the writer. 

Acedesic isprovessnt wss Included in the teecher 
obeervatlona given to the writer weekly. A hosswork sverege 
and taat averege waa be kept in each student 'e folder. 



CHAPTER XV 
SOLUTION STRATEGY 

DUcuMion and Evaluation of Solutions 

A graat daal of raaaareh ralatad to tha auccaaa of 
paar lntarvantion haa baan coaplatad. Many atrataglaa for 
aolvlng thla problaa hava baan attaaptad, ravlawad and 
docuaantad . Through thla raviaw, a aolution for thla 
practlcua waa davalopad. 

Cohan, Kullk and Kulik C1962> analyzad 65 tutoring and 
paar prograaa lnltlatad in wall atrueturad and norm 
eognltlvaly orlantad prograaa. Tha raaulta indicated that 
tutoring produced largar af facta in wall aaquencad and 
lowar laval akllla. Tutoring prograaa that had a ahortar 
duration appaarad to ahow largar galna froa tha atudanta. 
Thla atudy alao lndleatad that planning a prograa whara 
paar tutora ara diraetly lnvolvad with atudanta no mora 
than threa tlaaa waakly waa auccaaaful. Alao, in aoaa 
caaaa, paar tutora wara ehangad at aaaaatar tlaa mo that 
tha atudanta did not baeoaa too dapandant upon ona parson. 
Alao, tutora wara found to hava a battar undaratandlng of 
thair own axpactatlona and wara aoro abla to dallvar tha 
apaclflc aubjact contant to tha atudant. It waa alao found 
that atudant attltudaa towarda aubjact aattar wara aora 
poaltlva in claaarooaa whara paar prograaa wara laplaaantad. 
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Other studies have exanlned the effecte of tutorial 
and Mall group instruction. Jenkins, Heyhell, Peschke and 
Jenkins (1974> cospered taachar-iad snail group instruction 
with ona to ona inatruction dalivarad by paar tutora. 
These children who were receiving tutorial cervices were 
leerning disabled snd behavior disordered. 
They were enrolled in resource clessee for e ninlaua ox* two 
tinea per dey. The peer tutora ware the eeae ege and hsd 
received nlnlaal training in working with theee atudenta. 
They hed worked with the ESE atudenta for aeveral Months. 
Leerning wee greeteet in the tutorlel eituation whan 
coopered to anall group inatruction. One to one 
instruction provided lnprovenent in Motivation, attitude 
end ecedealc perfornance. It waa also observed thst asny 
students were esger to attend school snd thst ebsenteeisn 
decreesed snong this group. 

Peer sssietente need training so that the aoat 
effective progrsa can be developed. Feahbach (1976) 
reported that tutora who are not properly trelned becone 
bossy and tend to ridicule the atudenta aaaigned to then. 
It la therefore neceaaery to train tutora to develop 
appropriate lnterperaonal coaaunicatlon skills so that 
theae peer atudants csn resdily identify th* positive 
hsbite exhibited by the studenta they directly work with. 
Thla will provide a ^oafortable end satisfying experience 
for ell aeabere of the tutorial aettlng. 

Feahbach aleo noted thet children' a tendency to 
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respond to others is releted to ths tutor's eocloeconoBlc 
clees, race. Bother 'o reinforcessnt sty Is end eognitlve- 
sehisvsasnt abilities. While sobs students ssy look st 
thslr tutorlsl rols with elreedy existing lntsrpsrsonsl snd 
social skills, othsrs will need sore treinlng snd closs 
close supervision. 

Niederseyer (1973) reported thst teschsrs oust give 
cleer instructions to tutors so thst the tutors csn rslsy 
cleer, succinct directions to ths studsnts. It is also 
isportsnt to prslss studsnts for thslr efforts, prslss end 
conf ire correct responses, svold overprospting end ssks 
corrections in s posltlvs wsy. Without the proper treinlng 
Niederseyer further etstsd thst tutors tsndsd to enforce 
correct responsss snd spproprlsts behavior only 30* of the 
tlss snd prslssd ths studsnts less thsn thst. Thsse peer 
tutors did not engsge in friendly or spproprlste 
non- instruct ionsl conversstlon before or after the seesion. 
Thie conversstlon hss been found to be en integral and 
necessary part of developing a posltlvs rslatlonshlp 
between the tutor end the studsnt. While exesinlng the 
i sport a nee of tutor training, it wss rsportsd that those 
students who received sobs type of treinlng gsvo proper 
feedbac) end positive eossunlcstlon ovsr 85* of the tiae. 

Peer tutors hold specific responsibilitiss. Price snd 
Dequine (1982) found thet each tutor sust saslst studsnts 
with apeclel sducstlonsl needs through s progras which 
contains specific goels, lessons snd checklists. Prior to 
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the first encounter tilth the atudant, tha pmmv auat attend 
• training ••••Ion and la guidad through waya to Intervene 
•nd cor r act errora whan aade, mo that aaeh student fee la 
aotivatad through thla prograa aa wall aa in thair othar task*. 

Alao, tha paar tutor* ara to aaaiat in teaching 
atudanta how to organiza tholr aa tar la la and atudy aora 
effectively. Each tutor ahould work with a check li at that 

* 

lndlcataa prograaa aada on a dally baa is. Thaaa workahaats 
ara to includa what aaalgnaant ahould ba covered aa wall aa 
crltarla aat in ralation to expectation*. It la fait that 
through thaaa aaaauraa, atudanta will Interact with Mch 
othar In a poaitlva way CTrapani, 1988). Alao, thla aathod 
would ba an effective way to coll act data. 

Thla atudy alao found that propar paar tutor training 
laprovaa attention of atudanta with apodal naada. Sharing 
aoclal experlencea alao laprovaa aelf-eateea and working 
attltudea aa wall aa dacraaalng daatructlva bahaviora. 
Zncraaaad work productivity and dacreaaed atlgaa of apaclal 
naada ara alao aat aa wall aa tha davelopaent of naw and 
poaitlva paar friandahlpa. 

Land (1984) found that paar tutoring haa baan a 
auccaaaful method for improving lnatructlon aa far back aa 
tha 1988' a. Several aodarn educational thaoriea, Including 
honteeaorl, have been auccaaaful in uaing paar tutora to 
laprove lnatructlon. Thla theory railed on tha individual 
ability of pear tutoring to aora adequately aaot individual 
needa and peraonal intereeta. 

ERLC 40 
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Bloom <19S4> found that thera were many advantegea 
associated with poor tutoring* In one study, Blooa found 
thst poor tutorsd studsnts outperforaed 98* of tho atudanta 
who wart not rscsiving poor assistance. Student attitudss 
and coaaunieation in conjunction with aalf - concapt 
iaprovod dramatically. 

Paar tutoring allows studanta to aoro quickly got 
rasponsss to queatlons or problana whan toachara ara buay 
(Hiabart, 198©). Studanta wara abla to draw upon aach 
othara atrangtha and tha ESE studanta waro abla to idantify 
positive araaa of thair parsons litiaa which thoy wara 
unawara of prior to lntarvantion. Xncrasaad laarning tlae, 
by using paar tutors, iaprovad gradaa. Tha ESE studanta, 
particularly tha E.M. population, wara mora involvod in 
dlract instruction, tharaby craatlng laaa tiaa for acting 
out bahaviora or inappropriata actions to surfaca. Alao, 
lncraaaad aalf -concapt and aotivstlon waro obsarvad bacauaa 
atudanta found auccaaa quickar and aoro accurataly. 
Xaaadlata ralnforcaaant waa found to ba a coaponsnt for 
ouccsss. Tha atudanta wara abla to rsapond mora 
appropriatsly and gava tha taschar mora tlsa to focua on 
othar claaarooa problaaa. 

Hill and Sardar (1981) conductad a study whara 38 
tutora and 38 ESE atudanta wara involvad in asaaions 
ralatad to asthaaatica. While tha raaults wars slxed 
regarding tha afflcacy cf :-*sr tutoring, thia atudy ahowad 
that tutoring did lncreiac aotivstlon , achiavaaant and 
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••If -direction of atudente. walberg (1984 > reported that 
pereonallzed and adapt iva laarnlng, auch aa tutoring, 
lneraaaad laarnlng. Burka (1983) alao found that tha uaa 
of poor tutoring lneraaaad atudont activation and ocadaale 
eoapotonco. Aa in paat atudiaa, thia ono alao aupportad 
tha con tan t ion that aalf-laaga la draaatleolly iaprovod. 

Many tutor a incraaaa thoir own knowledge of aubject 
aattor and iaprovo thair aolf conf ldonco and aolf oatoaa 
while boing tutora (Raad, 1976). Tha tutora vara glvon tho 
opportunity to intaract with othar atudente, davolop thoir 
own at rang tha, iaprova thair coaaunieation akilla ond fool 
aa though thoy havo aaalatod in tho growth of othar individual*. 

Solf confidanca and aoro poaitlva attitudoa ara ono 
laportant aloaont of a auccaaaful paar tutoring prograa. 
Price and Daqulna (1982) atudiad a paor tutorial group of 
low-achlavlng atudanta aarving aa tutora. Thoaa children 
experienced treaandcue galna in aalf-eataea, including baalc 
acadeaic akilla and vocabulary. Tyler (1984) reported that 
tha tutor exhibited lncreaaed affort and concentration, 
aaaiatlng thea in laproving acadeaically . Therefore, the 
atudenta fait aoro capable of performing better and thua 
iaprovod thair calf iaage. 

Lazaraon <19SQ> conducted e atudy which exaalned galna 
in aolf -concept and laproveaent in behavior for alxty 
atudonte. Both aggreaaive arvl withdrawn children ahowad 
iaprovod aelf-concept and an lneraaaad attitude toward 
achool and the learning proceaa. Candler, Blackburn and 
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Sows 11 (1981) supported the contention that peer tutoring 
Increased lntereet In echool aa wall aa academic 
ptrforianct and aelf -concept. 

Hal lay (1901) studied 104 atudente involved in a paar 
tutoring pregraa for ESE aathaaatiea. A algnif leant 
difference was found for the group who were tutored mm 
opposed to the group who did not receive aaalatanca at the 
.05 level. The etudenta who improved through the tutorial 
aaalatanca elao incraaaad academically ae well aa aoclally. 

Epatain (1980) found that LD and EH etudenta who are 
Involved in direct peer tutor prograaa iaprovad acadeaic 
ebllitlea aa auch aa one year after lntarvantion. Kane and 
Allay (1980) eupport thie contention and found thet aoet 
exceptional aducetion etudenta can gain mm auch aa one year 
in ability after peer tutoring lnterventione. Lazeraon 
<1960> and McHale, Olley, Marcua and Slaeonaaon (1961) 
reported thet ESE etudenta galnad aa auch aa two yaara in 
social /par aonal interactions. Theae atudenta ware flrat 
able to rslate to their peer aeaiatora and ware able to 
continue intaracting with studente in other clasaea aa wall 
aa iaproving bohevlor in the cefetsrla. 

Student geina were reported in aoclal/pereonel akilla 
ea wall as aelf -concept eaong ESE studente while et hose or 
out of the school setting COsguthorpe, Eiaarnan, Shlaler, 
Top and Scrugga, 1985). Parents, ashed to rank their 
children' e bahaviors, indicated thst growth in f sally 
interectlone hsd lncrsssed treaendouely within six sonths 
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efter intervention. Snail. (1979) found that aany ESE 
etudente could lntograta effectively with othar atudanta 
and ware able to par fore in regular level claeaea within 
aix eon the. 

Travato and Bucher (1980) believe thet three foraa of 
peer tutoring auat be considered in planning an appropriate 
and aucceeaful prograa. Selecting regular clesa atudanta 
to aaaiat ESE atudanta ia one of the aore aucceeaful 
aethode. Thia interaction ancouragaa social ski He froa 
both pertlea and iaprovea lnterpereonel awareneee of 
abilities raedily. They alao auggeat selecting handicapped 
etudente to work with other handicapped atudanta ainca the 
part lee would feel aore equally able to lnterect with eech 
other. It waa found, however, that aatching etudenta in 
thia aethod can be difficult and tedioua. 

The third approach auggeeted brlnge handicapped 
etudente in to aaaiat regular etudente. Thia approach ia 
uaed to iaprove the ettitude of regular atudanta to 
handicapped atudanta. Since aany reguler etudenta conaidar 
exceptional children to be retarded thie aethod ia deesed 
appropriate in chenging the negative attitudee of reguler 
etudente (Garrett and Cruap, 1989) . There ia no data that 
lndicatee how aucceeaful thie etretegy haa been, however. 

Caaanove (1988) ateted that eelectlon of tutora ia 
tanteaount to aucceee in thie type of prograa. Selection of 
the tutor reliee on the type of progrea which ia choaan for 
lepleaentetlon. Older etudente working directly with 
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younger etudenta should bo used only if o coaparlaon of 
atudente' intereete and ekllla In relating to tho younger 
chlldron la givan ccnalderetion. 

Alao, Caaanova ralataa that affactlva tutora ahould bo 
only slightly aha''/ of thair atudant in conceptual 
foraatlon and acadoalca. Pairing, therefore, auat ba baaad 
on potantial and compatibility. 

Toekaa (1967) ralatad tho auccaaa of tho SAILS 
program. Thla program, daaignad to aaslat atudanta who 
hava conaiatant diff lcultlea, auch aa doping or ecedamlc 
ability , la davolopad to apacifically addroaa problaa 
araaa. Ona key component of thla program la to develop a 
more poaitlve attitude toward achool end aelf -concept. 

Thla program meeta for twenty ainutea daily. Studanta 
are allowed to be in the program indefinitely, aa long aa 
progreee ia continual. Direct atrategiee are developed 
from the Individual Education Program (1EP) for each 
atudent and aucceea ia measured baaed on theae objectivee. 
Thie prograa involvea aaaietance in all academic claaaea. 
Thla ayatem only incorporataa aocial akilla related to the 
academic lnteractiona. 

Once atudente hava laproved, however, they are then 
aaalgned to a group deaigned to identify if the lack of 
motivation la releted to a aource other then skill 
deficiency or poor conceptual under atsndlng. From thla 
point, the atudsnts are directed to dlacuas affective areaa 
and to Identify methoda for improving communication. 
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This program has bNn d eased successful. Studente have 
shown laproveaenta in sll srsss within ons school yssr. 

Maheady, Harpsr and Sacca (1968) raportad that 
successful claaaroos tutoring can bs> asnsgad within ths 
claaaroos. Sslacting studanta froa ths ssas elassrooa to 
tutors othsra In that snvlronasnt can be useful. Student 
intersctlon is aora coafortable because the atudents are 

* 

faailiar with each other. There la no evidence, however, 
thet this asthod lncreeaes aelf-eateea or interpersonal 
coaaunicetion . 

Coaputera used aa reinforcement are effective toola in 
a tutorlsl setting (Jason, Plllen and Olson, 1986 > . 
Following the tins ths studsnt works with his or her pssr 
aaalator, reinforcing thoss skills covorsd on s coaputsr 
havs increased acadealc retention alaost 28*. The one 
problsa mentioned, howsvsr, la ths coat of both hardware 
and aoftwars. Since ESE curriculum la individualized, the 
purcheaa of software reaalns prohibitive. Shlsler, 
Osguthorpe and Eissraan (1987> reported that atudents who 
srs considered claaaroos atara ars Isss sffectlve when 
working with eaotlonally handicapped children. Studenta who 
are not aa well known in the school aettlng, and who are 
aors svarags in sblllties srs ths onsa who have the aoat 
poaitive iapact upon this particular population. 

Jenkins snd Jenkins (1989) related the laportsnce of 
the role of prograa aanager. The peraon who runs ths 
progrss sust be able to poaitivaly critique the 

4fi 
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effectiveness of the peer aulttor. PHr «Ml«tora who 
fool that thalr efforts art not eetlefactory or avaluatad 
tand to drift away froa their ctudant aocially and aaka tha 
aoaalona laaa aeaningful for both tha student and tutor. 
It ia important, therefore, that the progrea aanager 
observe, listen and report on the interaction of the two 
atudenta in a poaitive way. Tri -weekly or' weekly aeetinga 
are an effective way to report obaervetlone and eva lusts 
progreaa (Jenkina and Jenkins, 1967). 

Lloyd, Crowley, Kohler snd Strain (1966) found that 
cooperative learning la a key to success. The prograe 
aaneger suet aaka thla e learning experience for hie or her 
and ahare thla growth with the peer teaa and atudenta. It 
waa reported that thla improved the self-image and 
coaaunicatlon skills of all three parties end that eeedeaic 
progreaa becaaa sore directed and waa achieved quicker. 

Turkel and Abraaeon (1986) found that peer tutoring 
hea prevented high school ESE atudenta froa dropping out. 
Tha E.H. atudenta ware able to relete their lack of 
motivation and boredoa with achool aa key reaeone for 
conaidaring leaving achool prior to graduation. Over 8ftK 
of atudente who were conaldered potential dropouta raaained 
in achool and felt thet the relationship they developed 
with their peer aaalator waa one of the aoet poaitive 
interact iona they had aver had. Thla theory, called 
mentoring, atatee that acadaaic progreaa ia mora likely to 
heppen when the potent lei dropout iaprovea hie or her aalf -concept. 
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Strain and Odua C19S6) reported that deficiencies in 
social skills la ona of tha aoat coaaon dlaabilltlaa found 
In exceptional atudanta* They, therefore, developed a 
prograa known aa tha aoclal initiation lntarvantion. 

Regular atudanta aaka aoclal contact with ESE atudanta 
before approaching acadaaic raaadiation. Thla aodellng 
approach allows tha axeaptlonal child to understand 
iaaadlataly what an affactiva soc is 1- personal Interaction 
la. Although thla approach haa been etteaptad on 
pre -school snd elessntsry school sge children* it csn be 
effective in lster yssrs if the regular studsnt hss 
exhibited age-eppropriste socisl skills ss daterained by 
taechera and adalnlatratora in the school. Contact ahould 
alao be aada outalde of the claaarooa and auch areas as tha 
playground, or lunchrooa are idael tiaea for tha peer 
aasistor to cosaunlcste with the ESE atudent. Alao* thia 
givaa the tutor the opportunity to observe their atudent in 
a aituation outalde of the cxaaarooa snd docuaent 
lntsrsctions which ssy be deeaed inappropriate. It la fait 
that thia interaction auat occur dally. 

Overall, the literature providea aany uaaful aethoda 
to developing a aucceaaful and aeenlngful peer aasistanca 
tsss. Both useful and less thsn useful strstsglee era 
discussed so thst ldsntif lest ion of sn appropriate snd 
effective progrsa can be aada. The potential for improving 
acadealc achleveaent end socisl /persons! skills is wsll 
docusented snd supported. Froa this information , a prograa 



48 



40 



for this project waa developed. 



Report of Action Taken 



Poor aaaiatora woro trained prior to tho beginning of 
tho achool year. Following tho interview proceea, atudonto 
aa lac tad wart aakod to attend training aeaaiona where 
poeitlve coaaunlcetion akllla were tough t end reviewed. 
Theae etudenta role played altuatlone with each other and 
eveluatad the reaulta. A review of acaJealc akllla in 
English, including punctuation, reeding coepr ehene ion and 
vocabulary, waa preeented et another aeeaion. 

Matching peer aaaiatora and atudanta waae coapletad 
after inter eat a and attltudee were exaainad. Peere and 
etudenta with alailar lntereeta and parallel acedeelc 
ebilitiee were aatched. When a peer aaeiator Indicated an 
lntereet in working with eocial/peraonal problaaa, that 
conaideratlon waa aade. Llkewiee, if a peer aaalator fait 
oore competent working with e etudent'a acadeaic neada, 
that aatch waa aeda. 

Peraonalitiae and deneanor were alee considered 
in aaking theae Batches. For exaaple, e peer aaalator who 
wee ehy and raeerved wee not aetched with e etudent who 
hed e alailar pereonelity deecription- Although it haa been 
eteted thet aatchlng aiailaritiea aay be uaaful, the type of 
alailar lty waa evaluated prior to pairing the two etudenta. 
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Tutors vara expected to work with etudente e alniaun 
of throo tlaee par week. Specific goals and object lvee 
were idantlfiad aach week. Tha poor aaaiatora vara 
axpactad to prapara for teaching thaaa atudanta .apacif lc 
akllla aach weekend prior to laplaaantatlon of that skill. 
Tha paar aaslatora kapt a dally log of rasults, including 
aeoraa on asalgnaanta. Also, tha paar sasiatora wars 
axpactad to docussnt tha typa of intaraetion that occursd 
that day. Spaclflc lnforaetlon, including cosasnts ssda by 
atudanta, or changaa towards frlend.-s or fsslly wars slao 
includsd . 

Studsnta sal set ad to ba paar aaaiatora in thia 
practlcua wara lntarvlawad by tha writar. Thaaa 
atudanta cosplatad a two-part procaaa. First, ssch studsnt 
wss lnvolvad in an oral intarvlaw wharaby tha purpoaa of 
thia prograa was dlacuaaad. Ths studsnt wss slso glvsn 
a dsscrlptlon of tha populstlon thst thsy would ba working 
with- Ths psar candldatea naadsd to sppasr sslf-notlvatsd. 
Thair csndidscy wss supported by tha daf initlon of thair 
long- tars goala and a dlecuasion of tha activltiaa and 
scconplishasnts thay hava achlavad ainca baing in school. 
A rovlaw of dlscipllns, attandanca and scsdasic records was 
ssds to bs csrtsln thst tha paar csndidsta did not axhiblt 
sny ovart behavior probless or sttendsnee difficulties. 

Pser essistors were expected to heve no discipline 
rsfsrrsla for sny resson during the preceding yesr end 
these students were expected to be in school regularly end 
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had to have no record of MetMlva sbMncts. More than 
five abaeneea during any on* quarter waa tha lava I whare 
paara would no longer qualify for aeeaptanca Into thla 
prograa. Zt waa alao expected that paara aalntainad a C* 
avaraga throughout high school. 

Dua to aehaduling probleaa and raqulraaanta for 
graduation, only aaniora vara eliglbla for participation. 
Thaaa aaniora had to hava anough eradita aarnad ao that 
thay vara allowed to laava school aarly. It waa thla axtra 
tlaa that waa going to ba allocated for peer-atudent 
lntaraction. Any atudant who had not aarnad sufficient 
eradita to ba aliglbla for "aenlor privilege" wara not 
allowad to antar tha prograa. Tha aathoda for aonitoring 
eelf-aotlvtlon lncludad tha coaplation of a fora by 
claaarooa taachara (aaa Appendix F) . 

Peer aaalatora wara axpactad to conault with the 
writer of thla report should any unexpected probleaa or 
difficulties arlaa. Such thinga aa threatened suicide, 
drug problesa or aaxuel crlaee were to ba brought to the 
attention of tha writer. Since aeny of theae probleaa 
required attention aa aandeted by lew, it waa iaperative 
thet each peer waa congnlxant of their responsibility in 
this am. A furthsr discussion of ths severity of aeveral 
aavere altuationa ia found in tha next chapter of thla 
report. 

Pear aaalatora wara aetched to E.H. atudanta by how 
tha peera anawared ecedeaic and affective queationa on their 

si 
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written interest inventory <aee Appendix C> . This written 
••ction waa an additional and laportant part of tha 
••laction procaaa. Studanta indicated thair attitudaa 
ralatad to acadaaic quaationa and affactiva behavlora. Thia 
inatruaent, alao allowed tha pear aaaiator candidate to 
raapond to incoapleta atataaanta. The reaponaea vara to 
aaaiat tha iaplaaantor in dateraining attitudaa and belief a 
which aidad in peer-atudent aatchea. 

Both peer atudenta and E.H. pupile kept a notabooK 
where they wrote whet they had beth accoapliahed during a 
given week. Thia diary aeaaured the lntarection between 
etudonta and identified tha changea, both poaitive and 
nagative that had bean aade during each week of the 
iaplaaentation period. 

Peer atudenta coapleted ona or both foraa weekly. 
The flrat fore (aaa Appendix H) indicatad tha date, goal, 
waakneaaea and atrangtha of atudent and any othar relevant or 
laportant obaervetione for each dey. Thia inforaetion wae 
the baaia for the pear aealetora weekly diary entry. Thia 
fore Included the axpected lavel of parforaance for 
each aaalgnaant. Thia waa ona way that waa utilized 
to aeaaura the aucceaa of tha atudanta' interact lona. 

Tha next fora <aee Appendix X) Hated tha data, 
activity, and identified a epeelfic goel for Interaction. 
Such thinge ae verbal praiae, eallae, poaitive coaaenta, 
etc., were tallied. Eech atudent wea expected to achieve 
e epeelfic lavel, weakly. Each weak, the aaount of 
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positive behavior* were expected to inereeae. The 
determination of theaa aeeaureeenta was coapleted by tha 
writer and paar aaalatora. Final resolution of thla aattar 
waa aada by tha writer of thla atudy. 

Thla particular fora identified obaarvatlona outaida 
of tha elaaarooa relating to peer intereetlona. Teaehere 
were aeked to report on any neeeurable chengea obeerved in 
claea, either poaltive or negative. Theae reaulte were 
tallied by the writer of thle prograa end coaplled in 
aeaeureble terea. 

A fora to keep treck of progreaa of the affective 
reaponaaa waa developed (eee Appendix J). Behaviors 
observed by teechere and atudenta were lieted on thle 
aeaaure. The categorlea included: attendance, etudent 
interaction, diacipline problea, teat ecorea, hoaework 
productivity and facial expreaeiona. Specific coeaanta 
reported were docuaented on thla fore eo that a More 
coaplate raeult cen be reported. Detarainatlon of the 
category where the obaervetion waa placed was aede by tha 
writer. 

Acadeaic iaprovaaent waa included in the teacher 
obaervationa aede to the writer weekly. A hoaework average 
end teat average wae kept in eech S.H. etudent' e 
folder. The deana noreally reported refer rala to the SSE 
teechere regulerly. Therefore, diacipline problaea were 
cloeely eonltored and collated. 

The ESE student wea eleo expected to keep e dier** 
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Hating the work thay coaplatad aa wall as any raactlowa 
thay hava to tha paar tutor. Thaaa diarlaa waro road by 
tha prograa aanagar waakly and data waa tranafarrad to tha 
atudanta' foldsra. 

Regular claaa toachara wara aakad to coaplata a fori 

* 

indicating acadaaie parforaanca aa wall aa objoctiva 
obaarvatlona o£ aocial akllla. Thaaa raaulta wara 
ehartad and talliad for raault raportlng. Tha culalnation 
of thaaa atatlatica wara uaad to lndicata auccaaa outalda 
of tha ESE claaarooa altuation. 

During tha daya whon tha paar aaalatora. wara not 
praaant, eurrlculua ralatlng to intarparaonal eoaaunieation 
and aalf-concapt waa praaantad to tha E.H. atudanta. Thay 
wara axpactad to laarn varioua tachniquaa and tranafar thia 
laarning to tha lntaractiona in aaotinga with thair paar 
aaalatora. Modification and changaa in eurrlculua waa 
nacaaaary aa warrantad. Should tha prograa aanagar faal 
that tha EH atudanta wara not gaining axpactad raaulta, tha 
typa of eurrlculua uaad nay ba aubjact to changa. 

Modif lcationa of tha prograa aa wall aa tho noad for 
flexibility waa tantaaount to tha prograa 'a auccaaa. Any 
unaxpactad raaulta wara obaarvad or any diff icultlaa 
ralatad to tha davalopaant of atratagiaa for thia prograa 
occurrad aodif lcationa and changaa wara aada. Thaaa 
changaa wara docuaantad and tha raaaon for aaklng tha 
changa waa liatad, aa wall. 

Tha rola of tha prograa aanagar waa to aonitor and 
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obMrv* the interact ion* of the etudente. The program 
aaneger becaae an important* but aacondary part ox* tha 
intaraetiona. Whan a minor problaa or difficulty waa notad 
tha program managar intarvanad and auggaatad altarnativa 
approachaa for tha paar aaaiator to utilize. EH atudanta 
vara aakad to raport any nagativa observations and documant 
tham to tha program managar. Thaaa atudanta vara axpactad 
to ahara thair faalinga regarding thia program in weekly 
diacuaaiona. Thaaa diacuaaiona vara part of tha curriculum. 

Weekly aeetlnga, either before or after school houre 
were held with the program manager end peer eaaletora. 
Theaa aeetlnga ware hald to diacuaa interaction* and 
particular aituationa that happened during the weak. Theee 
aeetlnga alao evaluated progreaa for each peer aaaiator. 
Thia time wea to be utilized ao that peera could ahara 
technlquea or approachea that had worked in varioua 
aituationa. Thia created the opportunity for peera to 
attempt new or proven atrategiea. 

At the eud of the firat aeaeater, or » id way point of 
thia practicua, aaalgnmenta of peer aaaiator and etudent 
were changed. Thia waa naceaaary due to achedule problema 
and the effect of theaa changea are dlacuaaad in Chapter S. 
The implication of theaa changea had a tremendoua Impact 
upon both the peer end student. 

The atrategiea mentioned for thia program have been 
developed froa the review of the litereture completed 
earlier in thia chapter. Selection of thia approach 
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CHAPTER V 



RESULTS, CONCLUSIONS AND RECOMMENDATIONS 

Results 

The results of this prscticus showsd s plsthors of 
changes that positively impacted the students. The results 
snd suasary of data for this implementation are addressed in 
this section ss separate cosponenta. The correlation of 
thia data will be discussed in the Conclusions section of 
this report. 

The peer selection process went saoothly. Peers were 
selected from the criteria aet and thay attended a full day 
workahop to show their interest in working with a particular 
type of student. Students were matched to peers baaed on 
this information and student-peer lntaractions began 
immediately. Peers did not directly state to the student 
their purpose in working with them. It was felt that this 
would biaa the atudent'a opinion of program participation. 

Peers spent two daya talking with the student to whom 
they were assigned before deciding on a short term goal . 
The program manager assisted the peers in planning what goal 
to aet, how to implement strategies to see its success, and 
how to measure gaina made. Moat peers appeared to expect 
too such from the atudents too soon. 

Becsuse of the addition of new programs to the ESE 
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department, p««ra were aaalgned to students in the EH, SEH 
and VE claaerooaa. Not only did thia broaden the program 
initially, it allowed the peera to gain a wider spectrum of 
what apecial education waa and how theae aervlcea wera 
delivered to the different atudanta in varying programs. 
The typea of objectives and goala set for each prograa were 
individualized within the conatrainta of each prograa and 
teacher . 

Many teacher a at firat ware eager to have peera in 
their rooaa to do filing, and aide dutiea. It waa quickly 
determined that theae teachera needed to be adviaed of what 
the peer dutiea would be. Once thia aeating waa held, thia 
iaaue waa reaolved. The peera were aaked to report any 
dlacrepanciea or abnormal requeata to the program manager ao 
that the proper clarification could be made. 

Student attendance waa compiled to verify if 
improvement waa made. It waa found that many ESE atudanta 
will not attend achool and will not be ill. It waa found 
that attendance during the entire year did improve for thoaa 
students who were involved in thia program. Figure 1 shows 
the increased attendance figurea between all four quartera. 
It la important to remember that achool attendence during 
the firat quarter of the year ia to be uaed aa a starting 
point, only. The lncreaaaa in achool attendance roae 
ateadily during the achool year. Many atudanta appeared to 
be eager to apeak with their peer and it waa reported that 
atudanta atated to their peer that they came to achool on a 
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Figure 1- AVERAGE NUMBER OF DAYS STUDENTS ATTENDED CLASS 
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•pacific day only to interact with thair peer. Therefore, 
it la apparent that thla program mat with auccaaa in 
lncraaaing atudant attendance. 

Criteria for eatabliahing appropriate aocial/peraonal 
interact iona included the obaarvationa and collection of 
data in certain araaa. Inappropriate uaa of language waa 
one erea where the atudanta needed to make changes. 
Therefore, peera and teachara were aaked to monitor the 
frequency of inappropriate language during interaction. 
Peera ware aaked to addreaa thla iaaua in a poaitlve manner 
with their atudanta and record the inatancaa when atudanta 
language waa improper. Figure 2 showa that throughout the 
period of implementation , atudanta were able to decreaae 
their uaage of inappropriate language. The peer preaaura 
and daaira for acceptance by the atudant from their peer may 
have had a tramendoua Impact. 

Another area that aeeaed important to ameliorate waa 
getting the atudanta to remain on taak throughout claaa 
time. Many students would enter the claaa, putting their 
heada down on their deaka, and chooaing to not complete the 
daily assignment. Rather than make thla a disciplinary 
iaaua , as required by achool policy, peera were aaked to 
aaaiat their atudanta in beginning and completing the daily 
aaaignment within one claaa period. Figure 3 ahowa that the 
percentage of aaalgnaenta completed on a monthly baaia 
lncreaaed ateadily throughout the program. Thla data 
includaa aaalgnaenta which were completed during a claaa 
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Figure 2- Nunber of Times Inappropriate Language Was Reported 
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Figure 3- Class Assignments Completed During Program Implementation 
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period, and finished with • passing grade. This, of course, 
plsysd an important role in increaaing ths atudanta' nins 
week rapprt card grade. 

Figure 4 deaonatratea that ths atudsnts gradaa did 
incrsaaa atsadily. Tha data indicatas that thare ia a 
poaitiva incrsass in acadanic psrforasncs betwaen tha firat 
grading pariod and ths laat. Table 1 dlaplaya tha actual 
nuabsr of sach lettar grads awardad during thia rograa. An 
incrsass in ths nuabsr of avsrags to sbovs avsrags gradaa 
incraaaad draaatically. Tha daily intaraction of tha pasrs 
was aodifisd during ths latar part of tha iaplaasntstion ao 
that a mors sccurata laval of parfornanca, aa wall aa a 
lsval of atudant lndapandancs could bs dstsrnlnad. Figurs 5 
ahowa tha aaount of tins psara intsractsd with thsir 
rsapactiva atudsnts on s quarterly baaia. It ia iaportant 
to nots that pasr-studsnt intaraction nuat ba incraaaad to a 
csrtain point and than dacraaaed ao that atudanta can laarn 
to work lndapendantly . 

Studanta wars allowed to contact thair paara outalde of 
thair achadulad tiaa. Paera gave atudanta a copy of thair 
achedula aa wall aa their hoaa phona nuabera. Sinca ona 
objective of thia practicua waa to get atudanta to contact 
thair paara independently, paara were asksd to kaap track of 
tha nuabar of tlaea atudanta contacted thea. Figura 6 
daaonatrataa that thia goal waa achlevad early in tha 
prograa and that it raaainad conaiatent froa incaption to 
coaplstlon. 

fie 
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GRADE 



TABLE 1 
GRADES EARNED PER QUARTER 



Otr. 1 3 3 17 24 12 



Otr. 2 2 14 27 8 



Otr. 3 3 17 22 10 



Qtr. 4 7 24 27 
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Figure 6- Nunber of Tiroes Students Contacted Peers Independently 
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A comparison of positive bahaviora and negative 
bahaviora was coaplatad. Flgura 7 indicataa that a large 
nuabar of negative bahaviora wart axhibitad aarly in tha 
prograa. Thaaa bahaviora dacraaaad during aach aonth of tha 
prograa and wart raplacad by mora poaitiva actions. 

Studont rafarrala vara tabulatad and recorded. Sinca 
nany ESE atudanta ara aant to tha daan for diaciplinary 
action, it waa important to kaap track aa to how tha nuabar 
of rafarrala changad- Rafarrala froa ESE and ragular 
teachara vara talliad and a aonthly coaparlaon of tha total 
nuabar of rafarrala written waa kapt. Figura 8 ahowa that 
tha nuabar of rafarrala writ tan for aach atudant dacraaaad 
ataadily froa i up 1 ©mentation to concluaion. Sinca many 
atudanta wara auapandad froa school for diaciplinary 
reasons, thaaa aiaaad daya wara not tabulatad in tha 
attandanca figuraa raportad aarliar. It waa hopad that tha 
nuabar of disciplinary actiona froa adalniatratora could ba 
dacraaaad through thia prograa. Thia claarly waa 
daaonatratad . 

Several paara left tha prograa for a sundry of reasons. 
One peer a topped reporting and when asked by the prograa 
aanager for reaaona, the peer raapondad that ha waa no 
longer intereatad in working with ESE atudanta. It waa fait 
that thaaa atudanta could not ba helped and tha peer waa too 
involved in extra currlcular activitlea to devote auff icient 
tiae to the prograa. 

Another peer needed surgery and waa placed on hoaebound 
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Figure 7- Number of Negative Behaviors Reported 
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aarvicea for the laat four aontha of achool. Thia paar waa 
aakad to separata froa her atudent and to be certain to let 
the atudent know that her leaving waa in no way cauaed by 
him. Thla waa a difficult situation, alnce the atudent had 
recently loat both parent* and waa living with a alater. 
Thla atudent had expreaaed a fear of being deaerted. The 
peer waa trained to deal with thla laaue froa the beginning 
of the year and the atudent waa given tlae to adjust to the 
teraination of the ralationahip. Although the atudent waa 
disappointed, he appeared to handle thia altuatlon 
effectively. Therefore, similar techniques for separation 
were taught to other peera by the end of the program. 

One peer waa killed only two weeka before the end of 
achool. Tha atudent aha worked with wai abandoned and 
placed in a atate home. The director of the home adopted 
thia student when he waa twelve and attempted to develop an 
effective ralationahip with thla young man. The death of 
the peer created an unexpected turn of eventa for the 
program. Other peera worked with the atudent and 
accompanied him to the peer 'a funeral. The support system 
between peers and students becaae an Important part of tha 
aucceas of the program. 

One student involved in the prograa ran away from home 
at the program' a midpoint. Tha peer who waa aaaigned to 
thla atudent waa given another atudent to work with until 
the original young man returned. The young man returned for 
a day, atartad a building on fire and waa permanently 



79 



63 

rtiovtd froi school. Since this occurred early in tho 
program, data from thia atudant waa not includad in tha 
raaulta of thia report. 

Roaulta of thia practicua were positive. Students 
gained aany important akllla necessary for school succoaa 
and deaonatrated increaaae in all the atated objectives. 
The achool sdainistrati on indicated that .they wanted to 
continue thia prograa for the following acadealc year. It 
was alao suggested thst this progrsa expend to involve mora 
peera and reach more atudents st risk. 



Conclusions 



ERIC 



The objectives of the practicua were successfully set. 
Both peers snd students were able to overcome unexpected 
obataclea and continue to achieve success. The use of peera 
was an important part of thia aucceaa. 

The use of coaaunity reaourcea and speakers to aaaiat 
in the training of peera played an important part in 
aaaiating peera to gain requisite skills. The stretegies 
peers gsined during the yesr were most important in tha 
achievement of success. The speakers utilized were well 
trsined snd deaonatrated their expertiae in delivering their 
reapective models. 

The nomenclature indicates thst peer assisted 
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instruction Is a viable approach for lncraaaing acadaaic 
performance and coapatanciaa of atudenta, aapacially those 
enrolled In ESE classes. The raaulta of this practicus 
clearly supports that contention and the uaa of peer 
aaaistors can greatly anhance the acadaaic and affective 
achieveaent levela of students. The natch up of peera and 
atudenta alao appeared to have a poaitive affect on the 
program's raaulta. 

It ia important to note that student-pear aatchupa auat 
be given careful and thorough consideration. Thera was no 
need to reassign a peer or a atudant aince a lugubrious 
effort to match peera to atudenta was made early in the 
program. This was en integral part of the prograa'a 
aucceaa . 

Motivation is a key element of thia program. Many ESE 
students are uninterested in school snd do not csre about 
success. Therefore , the use of peer aaalatora can aid the 
atudent in re-examining the educational needs and intentions 
for the future. This role aodel ia a direct method for 
changing undesirable behavior that some students may 
possess . 

The success of this program can be attributed to the 
total spectrum of school Involvement. The peraonal 
motivational level of the peers aa wall aa the desire of 
some ESE studanta to learn blend together to bring forth 
peraonal growth and development. Without thia poaitive 
interaction from all parties, this progrsa could not be aa 
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eucceaaful as this particular ona was. 

Racoaaandat loua 

Thara ara aevaral racoaaandat iona to atrangthan this 
prograa: 

1. Inaiat that paara attand aeetinga regularly. This tins 
la laportant to ahara experiences and update paara about 
laportant avanta. It aay ba nacaaaary to s annate these 
aaatinga and possibly reaova paara froa tha prograa who 
ara not in coaplianca. 

2. Davalop scheduling snd iapleaantation aarliar in tha 
yaar. Beginning thia prograa at tha start of school 
would increase the levala of auccass aarliar and 
maintain skills aore affectively. 

3. Utilize coaaunity services aore readily. Schedule 
speakers and trainera prior to tha beginning of school. 
Peers would be able to begin tha year with a more solid 
background snd aake thea mora knowledgeable about how to 
approach all aituationa which aay be encountered. 

4. Liat aore unexpected evanta. Ba prepared to deal with 
a litany of iaauea which aay affect either the peer or 
atudent . 
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5. Expand the program as needed. Craata a waiting liat of 
atudanta who may benefit froa thie prograa and involva 
than aa soon aa a spaca ia aval labia. 

6. Define a policy regarding atudanta who laava achool for 
any reason. Stipulate that aftar a cartaln nuabar of 
daya abaant , a atudent will ba droppad froa tha program 
and the pear will be aaaigned to a new atudent. 

7. Continuously evaluate the aelection and matching 
procaaa. Since thia may be the primary area that 
measures success , refinement of thia area ia 
Important to assure the aucceaa of the program and 

the objectives. 



Diaaamination 



At the time the report waa written, the author had 
applied to preaent the reaulta at a county wide inatituta. 

* 

At tha request of the principal, a nawapaper columnist waa 
going to do an article relative to thia particular program. 
Several administrators from other achool requeatad that thia 
prograa be present ad at their centera ao that it aay 
poaaibly ba implemented there. 



S3 



67 

Plana for future diaeealnatlon include cubaitting tha 
result* to journale aa wall aa developing thla practicue 
into an lnaarvica praaantatlon for othar school districts. 
Tha raaulta of thla practlcua wart acheduled to ba presented 
before the entire feculty where thla prograa took place. 
Other poaaible araae for diaaemi nation are under 
conalderation. 
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Appendix A 



DEVELOPING EFFECTIVE PEER RELATIONSHIPS 
How would you like to bo included in school activities? 



Heve you over folt that you vara accepted by other atudente 
in thla school? 



When you are in the cafeteria, who do you elt with? 



Do you talk with anyone fron school when you are none 7 Who? 



When you are in another claaa, where do you usually sit? 



When you have to work in a group in another claaa, how do 
you feel? 



Are you ever picked for a group or doee the teecher put you 
into one? 



If you could change one thing about your paraonal 
interactional what would it be? 



Pleaae def ina what you consider to be en effective 
relationahip with e friend? 
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Appendix B 
Teacher Attitude Survey 



Dear Colleague, 



The atudenta named balow, eeebere of the program for 
the amotlonally handicapped , heve been enrolled in your 
clae* during thla peat year. Pleaae teke a fen ainutaa and 
anewer the following quaetlona. Thank you for your cooperation, 



1. How do the atudanta in your claaaee react to having 
ESE, particularly. E.H. atudanta in your claaarooa/ 



2. Do the other atudente readily accept the E.H. atudanta 
aa claaa aeabera or are they "loot in the crowd**? 



3. How aany tlaea have you written a referral in your 
claaaea, for any atudent, during the peat aonth? 



4. Of thla total, how aany rafarrala ware written for E.H. atudanta? 



9. Do the E.H. atudanta initiate any negative behavior in 
claaa, or are they provoked by another atudant or a 
behavior of another atudent? 



6. Do the E.H. atudenta ever axpreaa concorna regarding 
the way thay are treated by other atudenta directly to you? 



7. Do any of your regular Atudenta ever refer to the E.H. 
atudanta aa retarded? 

ERIC * J 



APPENDIX C 



REGULAR ENGLISH CLASS SURVEY 



94 



78 



Appendix C 
Regular Engl 1 ah CI am Survey 

PImm answer aach queatlon below. Thank you. 

Mava you avar aaalated any atudanta in the exceptional 
atudant adueetion pre«*rea? 

Which atudanta? At what tiaaa? How of*an? 

Do you peraonally know any atudanta in the prograa for the 
learning disabled? 



Do you peraonally know any atudanta in tha progran for the 
emotionally handicapped? 



Do you pereonelly know any atudente in the progran for tha glftad? 



What type of atudant do you think is enrolled in the 
prograa for tha learning diaabled? 



What type of atudant do you think la enrolled In the 
prograa for tha eaotlonally handicapped? 



Whet type of atudant do you think la enrolled in the 
prograa for the gifted? 



How often do you interact with any of ti ^ above atudanta? 
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Appendix D 
Laadarahip Class Survay 
PImu anowor tha following quaationa. 

Hava you avar partlelpatad In planning any activitlaa for 

tha atudanta anrollad in tha prograa for tha aantally rstardadT 

Do you know any atudanta who ara anrollad in tha prograa 
for thai learning diaablad? 



Do you Know any atudanta who aro anrollad in tha program 
for tho •■ctlonally handlcappad? 

Why do you think that atudanta ara placad in thoaa prograaa? 

Naaa tha taachara who taach thaaa claaaaa. 

Do you know tha rooa nuabara whora thaaa) claaaaa ara hald? 
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Appendix E 

ATTENDANCE/SUSPENSION RECORD FOR EMOTIONALLY HANDICAPPED 

STUDENTS 



Symbol: U»unexcuaed absence E*txcuMd abeence 

S«auapenaion (out of school) O«auapsnaion 

C in -school) 
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Appendix F 



Pht AMitter Recommendation Fori 



Data: 



Grade : 



Hoaa phona: 



Addraaa : 



City: 



After-echool aetivitiaa: 



Award* : 



Grada Point Avaraga: 



Cradita coaplatad: 



Daar Taachar: 

Tha abova named atudant haa appliad or baan racoaaandad to 
participata in tha achool-wida paar aaaiatanea taaa program. 
Plaaaa objectively anawar aach quaation below regarding tha 
abova naaad atudant* 



How long hava you known thia atudant? 



Please daacriba tha atudanta communication akilla in claaa. 



Piaaaa daacriba tha atudanta acadaalc achiavaaant in your 
claaa. What la tha atudant 'a grada to data? 



Plaaaa writa your obaarvatlona ralatad to tha atudanta 
interact iona with peer a. 



What percentage of hoaawork aaalgnad doea the atudent complete? 



What percentage of teat a haa tha atudant earned a grada 
abova c* on? 



What poeitive, exceptional qualitiaa doea thia atudant poaaaaa? 
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What araaa could thla atudant laprova on? 



Do you racoaaand thla atudant aa a rola aodal whan working 

with atudanta anrollad In tha procraa for tha aaotlonally handicapped? 



If no, why? 



Any othar eoaaanta? 



Signatura Data 
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Appendix G 
Paar Aaalator Inventory 

What la your favorita aubjact? 

What la your laaat favorita subject? 

Pleaae daacrlba your long tara goela? 

What ralavanca do you faal a high aehool dlploaa hae? 

What after-achool activities do you enjoy doing? 

PLEASE COMPLETE THE STATEMENTS BELOW i 
A paar tutor ahould 

Hoaework ia 

Whan Z gat hoaa froa achool I 

Whan X aaa anothar atudant In achool aatlng alona X 
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Special Education la 



Whan X aaa a at u clan t bain? takan to tha daan for 
alabahavlng X 

Tha loat tiaa X want to tha adainiatrativa annax, it waa for 



Coaaunication la 



Making frianda aaana 



My baat frirnid la 



Whan X aaat naw paopla X 



My favor ita kind of paraon ia ona who 



A paraon who X do not find lntaraatlng ia ona who 
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Whan X hava an aaaignaant X do not find lntaraatlng X 
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My favor ita tiaehar la ona who 
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A fallow atudant who is anrollad in a prograa for tha 
aaotlonally handicappad la ona who 
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Append li H 
Pmt Aaaletor Obaervation Form 

PMr AaaUtor: Student: 
HNk of: Objective: 

OBSERVATIONS 

Monday 

Contact aada: 

TIMS 

Place: 

Purpoaa: 
Tueaday 

Contact aada: 

Tina: 

Place: 

Purpoaa : 

Wadnaaday 

Contact aada: 

Tina: 

Place: 

Purpoaa: 

Thuraday 

Contact Made: 

Tine: 

Place: 

Purpoaa : 
Friday 

Contact aede: 

TlaeS 

103 

Place: 



APPENDIX I 



BEHAVIORAL OBSERVATION FORM 



109 



Appendix Z 



93 



Behevlorsl ObMrvttlon For* 



Peer Aaalstor: 



Nan*: 



WMk Of: 



Objective 



P1«9M iiet Meh time one of the following behaviors heve 
been obeerved thie week. 



Student sailed 



You praised student for completing satisfactory work 



Student sought you out sfter intersctlon in clsse 



Student roquosted your aaaiatance sore often 



Student bsgan to work upon your rsqusst snd continued 
for reaelnder of period 



Student was cooparstlvs snd slsrt 



Studont achlsvsd goal before the and of waak 



Student was in school and supplied, reedy to work 



Student begsn coanunlcsting isssdlstsly end wee eager to 
discuss Issues rslsted to their psrsonsl lifs 



Student stetesents wsrs posit i vs. 



no 



BEST COPY AVAILABLE 



Total Nuabar of Poaitiva Behaviors Observed This Waak 
Total n»«»bar of Positive Bahavlora obssrvsd Last Waak 
Parcant of lncraaaa or dacraaa* 
Days atudant was abaant thia waak 
Day a atudant was abaant laat wsak 
Psresntaga of lncraaas cf dscrsaas 
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Student: Dete: 
Cleee: Teacher: 

How eany daye haa thia atudant been abaent thia aonth? 
How s-any daye were excueed, unexcueed, or euapenelona? 

Pleaee Hat the total aaount of hoaework aaelgnaen a eade. 

How eany did the atudant eoaplete? 

Whet ia the etudeitta hoaework averege thia aonth? 

What ia the atudenta taet average for the aonth? 

Wee the atudant referred for diacipline thle aonth? 
If to, why? 

Haa the atudant interected with any other etudant in your 

claea, either poaitively ar negatively? Ple«ee deecriba in detail. 

Have you noticed any changee in the atudente attitude 

toward peera in claaa or acadealc achleveaent. Pleeae deecriba. 

Haa tha atudant apoken to you individual lyV 

Hae tha atudant coaaunieated anything regarding their 
lnvolvaaent in the peer aaaletance progrea or about their 
peer? If ao, plaeee identify if the reaerk wee poeltlve or 
negative. It ie not neceaeary to deecriba the coaaent in deteil. 

PLEASE RETURN THIS FORK BEFORE THE LAST DAY OF THE MONTH. 

Signeture Dete 
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TEACHER CHECKLIST 
INTERPERSONAL COMMUNICATION SKILLS 

(Na»a of itudtnt) la participating la tha paar aaalatanca 
prograa thla aaaaatar. PXaaaa try to obaarva tha following 
bahavlora dally and lndlcata thalr occurranca in tha 

approprlata coluan by ualng chackaarka. Thank you for your aaalatanca 



Studant Waak of 



I. FACIAL 

1. aallaa 

2. aya contact 
with othar 
atudanta 

3. haad hald up 

4. focuaaa on 
othara 

3. looka ahaad 

6. haa aya 

contact with 
othar atudanta 
whan coaaunicatlng 

II. BODY 

1. antara rooa atandlng 
aract 

2. walka In rooa In an 
accaptabla way 

3. appaara confidant 

4. appaara ralaxad around 
othara 



III. COMMUNICATION 

1. lnltlataa convaraatlona 
with othar atudanta 

2m aaaka out othar atudanta 
for ad v lea 

3. attaapta to bacoaa aaabar 

o . of group Jj'; 
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4. aaka relevant 99 
questions ±« 
claaa 

3. accaptad by 
paara 

6. othar atudanta 
lnitiata contact 

7 . accapta 
raaponalbl 1 ity 
for claaa 
participation 

6. handlaa conflict 
appropriataly 

9. aupporta claaarooa 
anvironaant in a 
poaltiva aannar 



Plaaaa uaa tha apaca balow to Hat any othar araaa of 
affactlva bahavlor you obaarvad thla waak. 
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SOCIAL/PERSONAL TEACHER CHECKLIST 

Of mm of atudent) haa listed Cnaae of etrength> an 
area ha/ahe would like to develop further. PImm iimt 
all poaltlve and negative behavior* ralatad to thla 
particular bahavlor you hava obaerved during tha paat week 
Your input la vital to tha aueeaaa of thla program. 
Thank you for your aaaiatanca. 



Studant Spacif ic Bahavlor Week of 



POSITIVE BEHAVIORS OBSERVED NEGATIVE BEHAVIORS OBSERVED 
1- 1. 



2. 2. 

3- 3. 

*• 4. 

5. 5. 

6. 6. 

7- 7. 

8. 8. 

9. 9. 

ie. le. 

Plaaaa llat any ralavant eoaaanta below. 
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APPENDIX M 
CALENDAR PLAN 

The Ufa of this practlcum waa ten months. Activities 
prior to school wsrs lncludsd in this tlss fraae. 
Strateglea for each sonth of this plsn srs llstsd below. 
It is important to rssssbsr that changea and sod if lcatlons 
wsrs ssds mm nssdsd snd srs docussntsd bslow: 
Prs-School * 

-Peer assistors will bs sslsctsd. 
-Xntsrsst lnvantoriss and acadsalc strengths Mill 
bs coapllsd. 

-Pssr asslstora will attsnd two training assaiona. 
Ona will ralsts to communication whlls ths othsr 
addrsaass rsmmdial atratsglas for scadamlcs. 

-Psars will role-play spscific situations and 
crltiqus thslr rssults. 

-Pssra will ba acqusintsd with ths form thay 
auat coaplsta wsskly. 

-Paara will ba givan a Hat of thoir reaponalbilitlea 
including daya thay ara to work with ESE atudanta. 

-Paara will ba told to raport to tha program asnsgsr 
ths first day of school to obtain ths nsns of ths 
atudsnt thsy will work with snd tha daya and timaa 
thay ara axpected to work with thia atudant. 



J2U 



honth 0n«: 



-Davalop foldara for aach student. 

■Pitr aaaiatora will report first day of achool. 

-Paar aaalatora will aaat thair atudant. 

-Paar aaaiatora will lntaract with thair atudant 

to aatabliah rapport and intaraata tha firat week. 
-Paar aaaiatora will docuaant obaarvationa and 

lntaract iona with thair atudant. 
-Studanta will writa thair raaetlona to tha 

firat waak of lntaraction with thair paar aaalator. 
-Paar aaaiatora will aaat with prograa aanagar aach 

Wadnaaday and raport raaulta and obaarvationa. 
-Paar aaaiatora will, in conaultation with program 

aanagar , davalop a aklll to ravlav and raaadlata 

for aach waak. Thia will ba coaplatad no latar than 

noon Friday of aach waak. 
-Paar aaalator will coaplata and turn In a chart 

docuaant ing raaulta for tha waak. 
-Ragular taachara will ba a«da *<*ara of prograa 

and will coaplata chackllat bafora laat achool day 

of aonth. 

-Curriculua will focua on laproving aalf-iaaga. 
Month Two: 

-Paar aaaiatora will axparianca 75* auccaaa with 
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•kill* and objectives attempted during first aonth. 
-Data will b« tall lad and docuaantad for flrat aonth. 
-Paar aaalatora will incorporata aoclal/pereonal 

akilla ralatad to aa If -co neap t froa currlculua 

praaantad during flrat aonth. 
-Paar aaalatora will aaat with prograa isnacr every 

Thursday to diacuaa raaulta and obaarvatlona. 
-Paar aaalatora will document and chart raaulta 

achieved on a weekly baala. 
-Peer aaalatora will complete goala and object lvaa 

tergeted for each conaacutlve week in consultation 

with prograa manager prior to the week of implementation. 
-Regular teachera will complete reports indicating 

academic achievement and aoclal/paraonal 

obaarvatlona for aecond aonth. 
-Studenta will write in their dlariea the 

achievementa they feel they have made during thia 

time period. 

-Curriculum will continue to focus on improving aelf- 
lmage. 

Month Three: 

-End of flrat acadaaic quarter. 

-Tally raaulta for flrat quarter to compare 

to future quartera. 
-Meet with peer aaalatora every Thuraday to review 
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prograaa and accoapliahaanta. Group dlaeuaalon of 
atrataglaa will taka placa. 

-Paar aaaiatora will chart and docuaant raaulta 
on a waakly baala. 

-Paar aaaiatora will davalop waakly goala and 
objactivaa for atudanta no latar than tha Friday 
bafora tha waak thay will laplaaant. Tha prograa 
aanagar will raviaw thia plan and aaka changaa aa 
naadad • 

-Studanta will writa a paragraph daacrlbing tha 
acadaaic auccaaa thay faal thay hava aehlovad aa 
wall aa a paragraph daaerlbing tha changaa In 
aocial/paraonal accoapliahaanta during that aonth. 

-Monthly raaulta will ba tall lad and docuaantad. 

-Ragular toachara will raport raaulta of acadaaic 
achlavaaanta and aocial/paraonal lntaractiona bafora 
laat achool day of tha aonth. 

-Curriculum will continuo to focua on aalf-laaga. 



Month Four: 
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Tally raaulta for pravioua aonth. 

■Moat with paar aaaiatora avary Thuraday to diacuaa 
achlavaaanta and raaulta. 

-Znfora paar aaaiatora that thay naad to raviaw atudy 
akilla in praparatlon for aaaaatar axana naxt aonth. 
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Peer aaelatora will be expected to help etudenta 

prepare for Mans. 
-Poor aaaiatora will dovolop weekly atrategiea and 

goalo for atudenta, praaont tha plan to tha program 

aanagar for roviaw tha Friday bafora tha week 

iaplaaantation will taka placa. 
-Paar aaalatora will report, in writing, any change* 

thay hava obaarvad in tha behavior, lntoraction or 

attltudo of atudent. 
-Regular teacher e will be aakad to report academic 

achieveaent and aocial/pereonal obaervatlona to 

prograa manager. 
-Currlculua will include aelf-laage aa well aa teat- 
taking atrategiea. 

Month Five: 

-Tally and record reaulta for previoua month. 
-Meet with peer aaaiatora each Thuraday to diacuaa 

raaulta and obaervetlone. 
-Peer aaaiatora will develop goala and atrategiea 

for following week the Friday before. Thla plan la 

to be reviewed by prograa manager. Suggeetlona for 

fine-tuning plan will be made. 
-Require peer aaaiatora to prepare atudanta for 

aeaeatar exaaa late thia month. 
-Requeet regular taechera to complete checklist* 

documenting acadealc achieveaent and aocial/peraonal 

1?4 



observation*. 
-Pear aaaiatora will coaplata checklist* weekly and 

writ* obaervetlone ralatad to students' behavior, 

attituda and coanunlcatlon . 
-Studanta will wrlta a paragraph deecrlbing changaa 

in achiavaaant and aoeltal/paraonal bahavior during 

tha paat month. 

-Currlculua will focua on aelf-iaage and taat taking 
atrataglaa. 

Month Six: 

-End oi aacond acadaaic quartar. End of firat 
aaaaatar . 

"Tally raaulta for pravioua month aa wall aa aacond 

quartar. Coapara raaulta froa firat quartar and 

aacond quartar. 
-If neceaaary, changa paar aaaiatora and atudanta. 

Conaldar switching all paara and atudanta. 
-Meat with paar aaaiatora aach Thuraday to dlacuaa 

raaulta and obaarvationa. 
-If aacond aaaaatar taachara have changad, notify new 

onaa that atudanta are involved in thla program. 
-Request that regular teechere coaplata checkliata 

relatad to achleveaent and aocial/peraonal 

obaarvationa prior to tha laat achool day of the 

aonth. 
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-Peer auittori will develop e waekly plan for their 
student and preaent it to pregrea aanagar tha Friday 
bafora iaplaaantation. Prograa aanagar will review 
and auggeat waya tr target successful iaplaaantation. 

-Student* will write peragrapha idantliying 
acadaaic and aocial/ personal achieveaenta for 
each week. 

-Curriculua will focua on effect. ive coaaunication 
•kill* while reviewing akilla for developing a 
poaitlva aelf-iaage. 

Month Seven: 

-Tally raaulta for provioua aonth. 

-Meet with pear aaaiatora each Thursday to diacuaa 
raaulta and obaarvatlona. 

-Paar aaaiatora will writa objactivaa and 
list strataglaa to ba iaplaaanted each week. Thia 
plan auat ba coaplatad by tha Friday bafora 
iapleaentation. Pear aanagar will review plan and 
expect peer aaaiator to report on reaulta of plan 
by tha and of tha week. 

-Ragular taachara will ba aakad to coaplata check 11 at 
r or atudanta indicating acadaaic achiavaaant and 
social /personal obaarvatlona. 

-Paar aaaiatora will coaplata chackllata weakly. 
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-Student* will writ* paragraphs describing acadaaic 
achiavementa and aoeial/paraonal gaina. 

-Curriculum will focua on affactiva intarparaonal 
communication . 

Tfonth Eight: 

-End of third acadaaic quartar. Coapare raaulta from 

pravloua quartera. 
-Tally and racord raaulta for pravloua month. 
-Naat with p . i r aaaiatora aach Tnuraday to diacuaa 

» 

achiavaaanta and obaarvationa. 
-Peer aaaiatora will davalop waakly plan and targat 

goale and objectlvea for aach waak. Paar aaaiatora 

will raport raaulta to program managar within ona 

waak aftar implementation. 
-Regular taachara will ba aakad to complete 

chock list prior to tha laat school day of month. 
-Peer aaaiatora will telly month reaulta. 
-Studanta will write peregrapha indicating what 

academic echlevementm end aoclal/pereonal skills 

they have maatared thla month. 
-Curriculum will focua on effective Interpersonal 

communication. 
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Month Nina: 



-Tally results from previous month. 
-Ravlaw tost taking utratagioa for poor 

oaoiatoro to ravlaw with atudonts for aaaoatar 

oxaaa noxt month. 
-D'acuaa with poor aoaiatora waya to aoparato froa 

atudanta noxt aonth whon program onda. 
-Moot with poor aaalatora oach Thuraday to diacuaa 

raaulta and obaorvationa. 
-Poor aaalatora will conploto a plan indicating tho 

goala and atratagioa to £'* attomptod aach wook. 

Paor aaalatora will bo oxpoctod to roport raaulta to 

program menagor within ono waok following 

Implementation . 
-Regular taachora will ba reqveatad to coaplota 

chockllat for atudont prior o tho laat achool day 

of tho aonth. 
-Studanta will writa and deeerlbe achiavemonta and 

social /par aonal galna in paragraph form. 
-Curriculum will covor lntarparaonal communication. 
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-End of fourth aeadaaic quartar. End of aacond 
aaaaatar. End of achool yoar. End of project. 

-Tally raaulta froa pravioua month. 

-Maat with paar aaaiatora to ba cartain that thay 
hava atartad iaplaaantlng affactiva waya to 
taralnata with atudant. 

-Ba cartain that paar aaaiatora hava praparad 

atudanta for aaaaatar axaaa. 
-Plan appraciatlon braakfaat for paar aaaiatora and 

atudanta. 

-Aak paar aaaiatora to writa a cartlficata of 

aehlavaaant for thalr atudant. 
-Aak atudant to writa a cartlficata of appraciatlon 

for paar. 

-Maat with paar aaaiatora to auaaarlza raaulta of 

iaplaaantation • 
-Moat with paar aaaiatora ao that racoaaandationa for 

futura iaplaaantation can ba aada. 
-Tally raaulta for month. Coapara quartarly raaulta. 
-Studanta will writa paragraphia daacrlbing how 

affactiva thia prograa haa baan acadaaically and 

intarparaonally. Aak for racoaaandationa froa 

atudanta for futura iaplaaantationa. 
-Tally raaulta for raport. 

-Diacuaa with adainiatratlon tha faaaibillty of 
continuing prograa for naxt acadaaic yaar. 



